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ABSTRACT
This phenomenological study aimed to explore the 
experiences and obstacles encountered by educators 
when transitioning from in-person teaching to remote 
distance learning during the COVID-19 outbreak. Twenty 
purposively selected tertiary education instructors from 
Central Visayas were interviewed, and data were analyzed 
using Braune and Clarke’s thematic analysis. The 
study revealed that the sudden shift to remote teaching 
highlighted teachers’ critical role in shaping resilient 
students. Moreover, the study also identified opportunities 
for innovation and collaboration as teachers experimented 
with new teaching methods. Therefore, teachers who could 
adapt flexibly to new teaching modalities and collaborate 
with colleagues could better navigate the challenges 
of remote teaching, establishing a nurturing learning 
environment that addresses students’ mental health 
requirements. It is recommended that tertiary education 
institutions (TEIs) develop support initiatives that 
promote a balance between work and personal life, foster 
collaboration, prioritize well-being, encourage feedback 
mechanisms, and invest in technology and infrastructure.
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Introduction

The pandemic caused a global health crisis, resulting in punitive measures such as community 
quarantine and suspension of face-to-face instruction, which impacted students and families, 
following the World Health Organization’s (WHO) declaration of the COVID-19 pandemic 
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in February 2020 (Collado-Boira et al., 2020; Lemon, 2020). To reduce the risk of virus 
transmission among students, the Commission on Higher Education (CHED) issued COVID 
Advice No. 5, which recommended halting in-person lessons, school-related activities, 
practical training, and internships.

Remote learning, increased workload, and uncertain health protocols posed 
psychological, emotional and financial challenges to instructors that affected their personal 
lives as well as work performances which eventually influenced students’ education (Garcia 
& Santos, 2020; Johnson & Martinez, 2022; Smith, 2023).

According to Toquero (2020), educational institutions need curriculum flexibility, 
and humanism and solidarity in education during the pandemic.  Remote learning in 
the Philippines caused stress, anxiety, and burnout among instructors who were also 
disadvantaged by gaps in technology and resources. In order to overcome these problems, 
schools must create an enabling environment through adopting a strategic vision of action 
planning and fortifying integrated support systems (Delos Santos, 2022; Lopez & Perez , 
2023; Toquero , 2020).

Investigating teachers’ lived experiences during the epidemic provides useful insights 
on the challenges, adaptations, and consequences of teaching in remote settings. This helps 
policymakers, researchers, and stakeholders understand the pandemic’s repercussions and 
develop effective responses to future crises. 

Teachers’ experiences can provide useful insights into the professional development 
and training required to improve pedagogical skills in remote or hybrid learning environments, 
allowing for customized assistance and programs. The pandemic’s experiences can help 
educators enhance remote or hybrid teaching methodologies and build more effective 
approaches for future crises or distant learning. 

The pandemic has had a substantial influence on teachers’ mental health, job 
satisfaction, and overall well-being, necessitating the creation of support systems such as 
counseling services and mental health resources. Teachers’ experiences can have an impact on 
education legislation, assisting legislators in better understanding remote and hybrid education 
realities and developing evidence-based regulations to address unique issues that instructors 
and students encounter. 

In light of this, this study investigates tertiary-level instructors’ lived experiences 
during the pandemic, with the goal of improving educational planning in schools and 
universities.
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Literature Review

The COVID-19 has posed unique set of challenges to schools globally that necessitated their 
implementation of innovative methods in order to operate effectively in the new environment. 
E-learning is flexible, individualized and can be accessed by poor rural dwellers or individuals 
with low incomes. The challenge here is internet availability, technology scarcity among 
teachers, and lack of devices and tools. This meant that these teachers had to adapt their 
teaching techniques and methodologies while incorporating digital technologies into their 
lessons to make it more interactive for the students, hence there are many learning tools 
available in the virtual space.

Ensuring Student Engagement

Distance learning requires that instructors learn new approaches such as making 
multimedia content, collaborative exercises, interactive conversations or interactions 
instead . Student interaction needs varies from one class or teacher to another which 
makes them adopt new instructional approaches and use different kinds learning tools 
(Jones et al., 2021; Garca-Sánchez et al., 2022).

It is possible to make students engage with multimedia-based content examples of 
which are film, animation and quizzes, in order to eventually foster passion and have an 
improved understanding (Kay & LeSage, 2009). Another way to encourage interaction with 
their colleagues would be the implementation of collaborative technologies like virtual 
breakout rooms or discussion boards.

Apart from that, teachers who responds to inquiries and provide on-time constructive 
feedbacks can help build support networks for the affected learners as well as improve 
student engagement and learning outcomes through communication between students and 
lecturers (Chou et al., 2019). In other words, these requirements include a welcome online 
learning environment, accessible course materials, and icebreaker events creating a sense of 
community through group projects. (Rovai, 2022)

Addressing Equity and Access

The pandemic has also brought about a worsening of inequities. Many teachers faced such 
problems as internet connectivity, device availability and conducive home environments for 
equitable learning opportunities with the digital divide being evident (Chen & deNoyelles, 
2020; Martinez, 2021). According to Warschauer et al. (2004), the issue of digital divide 
should be addressed so that all students can access remote learning online, which means that 
schools must have the resources required to assist these students. Furthermore, it is important to 
have inclusive approaches in online teaching through using accessible materials and adopting 
Universal Design for Learning model that focus on recognizing differences among learners 
(Rose &Meyer, 2002). On another note, socio-emotional well-being should be promoted for 
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improved student engagement and outcome in online teaching and learning( Murugesan et al., 
2021).

Supporting Student Well-being

One of the teacher’s main concerns during the pandemic is providing assistance and 
resources to students and creating a friendly virtual classroom to support their emotional 
well-being through emotional support, self-care exercises, and open communication (Lee 
et al., 2021). The approaches towards learning may change as teachers get used to online 
platforms, self-reliance raising student satisfaction levels and improving overall well-being. 
Good student health requires regular communication and emotional support; therefore, by 
having strong positive teacher-student relationships, students’ academic performance as well 
as general wellbeing can be improved upon (Garcia et al., 2023). Moreover, fostering social 
connectedness and community among school children is vital in this period of the pandemic 
hence educators should provide virtual social interaction opportunities for them and also use 
social-emotional learning strategies such as empathy promotion through enhancing emotional 
regulation in addition to positive relationship skills and building a supportive virtual learning 
environment(Oberle & Schonert-Reichl,2016).

Assessment and Evaluation

The adjustment to remote learning further compelled adjustments in evaluation systems, which 
required adoption of project-based tasks, online appraisals as well as other formative methods 
such as open-book examinations and timely feedback (Adams & Reddy 2022; Brown et al. 
2020). A number of assessment techniques involving open-book assessments, case studies, 
projects and online interactions are necessary for teaching while formative feedbacks and 
technology-enabled approaches boost student engagement and offer timely responses (Nicol 
& Macfarlane-Dick 2006). However, ethical conduct is also important in setting up academic 
integrity especially when it comes to online instruction and learning assessments like time 
limitations that aims at creating an environment that encourages integrity while impacting 
positively on the behavior of students (Stowell & Bennett 2010). Fair evaluation in online 
teaching and learning can only be achieved through rubrics and explicit grading criteria 
that ensure consistency between students’ performance expectations and quality feedback 
(Brookhart 2013).

Professional Development and Support

Virtual professional development programs improved teachers’ job satisfaction and adaptability, 
while mental health assistance prevented burnout during the pandemic (Berberolu & Altun, 
2021; Smith et al., 2022). Virtual platforms and mental health programs help individuals 
navigate challenges. Furthermore, professional development and support are crucial for a 
resilient workforce.
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Teachers may adopt new educational practices and technologies through professional 
development, webinars, virtual communities of learning in collaboration with peers, and online 
mentoring programs for effective teaching on the internet (Mitchell, 2020; Lindblom-Ylänne 
et al., 2021). Johnson & Anderson (2022) explained how teacher’s use video conferencing 
and discussion boards and how they foster community and open lines of contact in virtual 
environments where maintaining student relationships is difficult. Kim et al. (2021), Martin & 
Zhang (2021),and Smith (2020) suggested that incorporating multimedia tools, simulations, 
virtual field trips, gamification,and flipped classrooms as innovative teaching approaches 
to improve distance education while making it more enjoyable and meaningful. However, 
teachers have also faced challenges when adapting to new pedagogical techniques including 
difficulties of working collectively or innovating as found by Doyle et al. (2021)and Robertson 
et al.(2021).

Remote teaching enables collaboration in online platforms and increases peer 
connection, group work, problem-solving, and knowledge exchange through projects, breakout 
rooms, and discussion boards (Jones et al., 2021). On the other hand, the involvement of a 
guardian is crucial for student success in remote learning because it promotes collaboration 
and resolve issues when teachers frequently communicate with families and facilitate virtual 
parent-teacher conferences(Lee et al., 2021).

Teachers also used reflective practices in choosing instructional strategies by soliciting 
feedback from students, co-workers, and administrators to ensure instructional effectiveness 
(Martinez, 2021). This theoretical viewpoint covers the experiences of teachers during the 
pandemic more fully. More precisely, it can help clarify how they handle stress, embrace and 
apply technology, exercise self-determination, and get a community of practice support during 
this demanding period.

All things considered, instructors and students had to overcome these challenges and 
adopt new approaches. Creative strategies, commitment to student well-being, and innovative 
approaches negotiated the foreign terrain of remote and online learning influenced and 
informed by the knowledge gained guarantee instructors’ resilience and adaptability in the 
face of the next crises.

Purposes of the Research

This phenomenological research aims to characterize the contextual meaning of tertiary-level 
teachers’ lived experience during the COVID-19 pandemic.
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Framework of the Study 

The theory of communities of practice states that learning and professional development take 
place inside groups categorized by common interests, practices, and goals (Smith, 2021). 
Actively participating in communities of the same field by sharing their best practices, 
collaborating with colleagues, and having the necessary support and direction given their 
pandemic-related work setting can provide insights to teachers. 

On the other hand, Jack Mezirow’s Transformative Learning Theory holds that 
learning begins as a result of confusing conundrums challenging one’s preconceptions and 
assumptions. Mezirow emphasized cognitive dissonance due to the abrupt change to online 
teaching and learning brought on by the pandemic (Harmon-Jones & Mills, 2019) instructors 
are forced to quickly adjust to new circumstances and face educational system disparities. 
Instructors see the pandemic as a transforming event to foster resilience and creativity in 
teaching. This way, they can maximize their instruction.

The emphasis of the sociocultural perspective of instruction and learning is on exploring 
social and cultural contexts within which education operates. To examine their experiences 
during the outbreak, instructors need to think about external factors like technology, resources, 
and support. Education policies/guidelines from national and local educational authorities put 
in place a structured outline for remote learning, student evaluation, safety measures as well 
as opportunities for instructors’ professional growth. Besides, In these difficult times labour 
laws employment contracts and collective bargaining agreements protect teachers by ensuring 
that they are treated fairly, adequately paid and work under favourable conditions.

This study used a phenomenological design based on the theoretical framework 
consisting of communities of practice and transformative learning theories. It was intended 
to allow an in-depth understanding into what the instructors went through while still living 
with this pandemic. Purposive selection was adopted to sample twenty interviewed teachers 
who were analyzed using Husserlian technique. Thematic analysis was used to examine the 
collected data.

It is important to take into consideration the intellectual property rights for instructors 
experiences and ideas during the pandemic in order to recognise and preserve their works 
(Pihlajarinne et al., 2023). Combination of legal systems with transformational learning 
theories like sociocultural theory can help in studying the experiences of tertiary education 
teachers during the pandemic. This theoretical framework and methods offer potential insights 
into how teachers adapt to and succeed in novel learning contexts.
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Methodology

Research Design

The study aimed to determine the experiences of tertiary level instructors in Central Visayas 
during the pandemic. In this regard, the researchers employed Husserlian method, which 
focuses on understanding subjective experiences. Developed by philosopher Edmund Husserl, 
this technique involves “bracketing,” where researchers set aside their preconceived biases 
and prejudices to see phenomena as they naturally appear. Such technique helps minimize 
the external influences and allows for a more direct exploration of the teachers’ experiences 
(Zahavi, 2003).

Participants

The participants in this study were instructors from higher education programs in the Central 
Visayas Region. The researchers used participants using purposive sampling, selecting them 
based on specific attributes or criteria relevant to the research topic (Campbell et al., 2020; 
Fusch & Ness, 2015). After reaching data saturation with 20 participants, meaning no new 
or unique information was emerging, the researchers decided further data collection wasn’t 
needed. The selected participants met the following criteria: (a) teaching at a tertiary level 
institution, (b) teaching during the pandemic, (c) having over five years of teaching experience, 
and (d) possessing significant subject-matter expertise.

Instrument

The researchers were the primary instrument in this study and played a very fundamental 
role personally collecting, examining, and interpreting the data, which shaped the research 
process and its conclusions (Wa-Mbaleka, 2020). Semi-structured interview guide questions 
were used to ensure all relevant topics were thoroughly covered (Kallio et al., 2016). To 
validate the data, the researchers conducted member checking or inter-coded agreement 
by sharing their findings or interpretations with the participants to verify accuracy and 
credibility (Motulsky, 2021). Throughout the study, research rigor was upheld to guarantee 
the credibility, transferability, dependability, confirmability, and reflexivity of the findings 
(Johnsons et al., 2020).

Data collection 

After providing a detailed explanation of the interview process, the researchers obtained 
informed consent from all participants. The interviews, which were audio-recorded to ensure 
accurate transcription, involved different methods including online surveys, phone or video 
calls, and focus groups. Each interview lasted between ten to thirty minutes. Data collection 
occurred during the second semester of AY 2020-2021, showcasing the adaptability and 
flexibility of our approach by accommodating the preferences and availability of participants. 
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All sessions were audio-taped to provide thorough documentation of the interactive process. 
Each informant was the subject of many unstructured interviews to encourage rigor in this 
qualitative research. Additionally, person triangulation was used, which entails conducting 
in-depth interviews and monitoring the participants’ actions, mannerisms, gestures, and other 
pertinent variables to increase the credibility of this study. A coding system will be used 
to maintain participant anonymity and confidentiality, such as referring to participants as 
Respondent 1.

Data analysis

The gathered data were analyzed using thematic analysis. The data were analyzed to find 
recurrent themes and trends, such as the difficulties and opportunities instructors have 
encountered as they transitioned to remote teaching modalities. The thematic analysis identifies 
and analyzes recurring themes in qualitative data. It adopts the following steps, beginning with 
familiarization that involves reading and rereading the data to make the researchers familiar 
with its content. The second is coding, which entails generating codes identifying essential 
information relevant to the research question. Third, generating the initial themes where all 
the codes are examined, and the collected data are extracted to identify patterns and sort them 
into broader themes. Then, themes are reviewed, which involves final checking and refining 
the themes developed to ensure they accurately represent data. Themes are then defined and 
named to ensure that they tell a story. Finally, this last step involves writing up the results. The 
coding procedure is seen in Table 1.

Table 1

Sample coding

Codes and Sample Verbatim 

Responses

Categories Themes Description of the 

Themes

“The pandemic leads us to be more 

innovative and creative. I had to 

quickly adapt to the new remote 

teaching modality, which presented 

a steep learning curve for some. This 

required us to adjust our teaching 

materials, pedagogical approaches, and 

assessment methods” 

Opportunities Opportunities for 

innovation and 

collaboration

The pandemic has 

driven innovation 

and collaboration in 

teaching, requiring 

rapid adaptation to 

new remote learning 

modalities.

Ethical considerations

Throughout the study process, ethical factors such as gaining informed consent from 
participants, protecting anonymity, and ensuring that the research is done ethically and 
respectfully were considered. 
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Results and Discussion

Results

Table 2 presents the coding procedure for conducting the thematic analysis. Utilizing thematic 
analysis, four themes emerged in the study, as shown in table 2. 

Table 2

Thematic Table 

Codes and Sample Verbatim 

Responses

Categories Themes Description of the 

Themes

•	 “The pandemic leads us to be 

more innovative and creative. I 

had to quickly adapt to the new 

remote teaching modality, which 

presented a steep learning curve 

for some. This required us to 

adjust our teaching materials, 

pedagogical approaches, and 

assessment methods” 

Opportunities Opportunities for 

innovation and 

collaboration

The pandemic has 

driven innovation 

and collaboration in 

teaching, requiring 

rapid adaptation to 

new remote learning 

modalities.

•	 “ Teachers were concerned about 

their own health and safety as well 

as that of their students, especially 

those who were required to attend 

in-person classes

•	 “Moreover, I feel a greater 

appreciation for my role of social 

connectedness and community 

building in promoting student 

well-being during the pandemic”

•	 “As teacher, we must support the 

mental health of the students. The 

webinar on mental health will also 

be considered

Well-being Supporting Student 

Well-being During 

the Pandemic

Instructors were 

concerned about 

their own and their 

student’s health 

and safety while 

also recognizing 

the importance 

of their role in 

fostering social 

connectedness and 

supporting student 

well-being during 

the pandemic.

•	 “The pandemic blurred the 

boundaries between work and 

personal life, and many teachers 

reported difficulty in balancing 

their professional and personal 

responsibilities. This often led to 

increased stress and burnout”

Stress Increased workload 

and stress

The pandemic 

increased instructors’ 

workloads and stress 

levels, necessitating 

new technological 

skills and balancing 

professional and



10 A. CABANILLA JR. ET AL.

•	 ” I am also stressed because for me 

my work load increases. I need to 

learn more on technology so that I 

can collaborate with my students. 

This pandemic added our stress as 

teachers”

p e r s o n a l 

responsibilities.

•	 “I feel the difficulty of maintaining 

student engagement in remote 

learning environments

Engagement Difficulty 

maintaining student 

engagement

Maintaining student 

engagement in 

remote learning 

environments has 

been particularly 

challenging.

Data from thematic analysis identified four key themes which include opportunities for 
innovation and collaboration, supporting student well-being during the pandemic, increased 
workload and stress, and difficulty maintaining student engagement. Also, instructors had 
to quickly adapt to remote teaching when pandemic set it thereby enhancing innovation and 
collaboration among them. Instructors also expressed concerns about their own and their 
students’ health and safety, emphasizing their role in promoting social connectedness and well-
being. The increased workload and the need to acquire new technological skills added to their 
stress and burnout, while maintaining student engagement in a remote learning environment 
proved particularly challenging.

Discussion

This part focused on the pandemic experiences of instructors at tertiary level and their impact 
on their lives both as individuals and professionals. The following themes have been found:

Opportunities for innovation and collaboration

Being creative was one advantage to educators due to the pandemic, which also made it 
necessary for them to become team players in a new way. Teachers have interacted with 
colleagues from various faculties and institutions, experimenting with novel learning methods 
and technologies.

According to Dabbagh & Kitsantas (2020), who were looking at teaching experiences 
through the pandemic, there are possibilities for remote teaching at university level that are 
both encouraging and challenging. Instructors who could change strategies quickly while 
interacting with peers handled challenges related to distance education better than those who did 
not show flexibility in their teaching methodologies. This has led to academic transformations 
that necessitate inventiveness, teamwork, and adaptability during the pandemic period. Such is 
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now pedagogical discourse where teachers play pivotal roles in building resilient empowered 
students able to adapt smoothly in an ever-changing world.

Teachers who embraced new teaching strategies, tools, and group projects during 
the pandemic will probably keep using them once the pandemic passes. This might include 
remote teaching techniques and digital tools in educational systems. Navigating the difficulties 
of remote learning will probably help teachers develop resilience and adaptation in their 
work. The post-pandemic era could see ongoing attempts to link educators across sectors and 
institutions, promoting knowledge exchange and new teaching project fostering a sense of 
cooperation. 

Supporting Student Well-being During the Pandemic

Even tertiary school instructors had some personal experiences during the pandemic. Many 
instructors said they felt more responsible for their students’ mental health and well-being 
due to how the epidemic had affected their lives outside of school and progress in academics. 
From Brydges and Sinclair findings, according to them, teachers became more inclined to offer 
emotional help to children who were facing problems brought about by the epidemic such as 
stress, anxiety, and social isolation (2021). The study conducted by Branham & Gomez (2020) 
on how tertiary level instructors can help with student mental health during the epidemic 
found that creating a nurturing classroom environment was crucial for all students, especially 
those coming from underprivileged backgrounds.

Another study by Sandars & O’Flynn (2021) claims that during this time, instructors 
become more intent on promoting the wellness of their students. Instructors generally reported 
doing more regular follow-ups, offering emotional support, and providing resources to help 
students deal with the challenges of distance learning. These emphasise how supporting student 
well-being is an important part of teaching especially in times like these. Institutions should 
assist educators through offering training courses and resources about mental health issues 
and well-being and promoting a culture of care and support for teachers and students. 

Increased workload and stress

Many instructors’ workload increased as a result of course redesign, new material development, 
and additional student support. This rise in work, combined with the pandemic-induced 
uncertainty and anxiety, has resulted in heightened levels of stress and burnout among the 
teachers. Tertiary level instructors had to urgently learn remote teaching approaches like 
online or hybrid courses which involved new skills and technologies. There are challenges and 
opportunities adapting to remote teaching for tertiary-level teachers.

“Increasing workload” was one of the stories that emerged from instructors’ lived 
experiences in tertiary learning during the pandemic. For example, many instructors were 
overwhelmed by the pressures associated with distance learning including making new 
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syllabi, grappling with unfamiliar digital platforms and giving more attention to students. In 
this regard a study by Connelly et al (2021) noted that teachers experienced higher workloads 
due to developing materials for remote instruction and supporting students who struggled with 
instruction because of lockdown measures.

According to another research by Gleason and Zhang (2021), teachers in China had 
to work more due to developing new material, participating in online meetings as well as 
assisting students. Consequently, the workload affected the teachers thereby leading to their 
burnout and decreased job satisfaction.

These stories highlight what tertiary educators have gone through during the pandemic 
and call for institutions offering tools, support and training so that teachers can navigate this 
new classroom. The possibilities and difficulties of remote teaching at tertiary level are evident 
from teacher experiences during the pandemic. Adapting to new teaching modalities calls 
for flexibility, creativity, and teamwork, the writers underline (Dabbagh & Kitsantas 2020) 
personal learning environments, social media, and self-regulated learning.

According to a 2021 qualitative study by Kourkouta and Papathanisiou, the abrupt 
change to remote learning caused tertiary-level teachers great stress and anxiety. The more 
work teachers had to do and the requirement to change their approach, the more they felt 
overwhelmed. They also voiced worries about keeping students involved and satisfying the 
needs of various students.

Difficulty maintaining student engagement

Teachers have found it challenging to maintain student participation and interest in online 
learning environments. They have had to create fresh approaches to encourage student 
involvement and offer insightful comments. Some teachers felt restricted when using online 
teaching tools and they could not get involved with students personally. For example, Spain’s 
2021 Hinojo-Lucena et al. study suggested that students would be reluctant to participate in 
online classes because of high screen fatigue chances of distractions among others.

Looking into how to foster student involvement in online learning during the 
pandemic, Lombardi and Oblinger (2020) drew on the experiences of educators at the tertiary 
level. It was revealed that teachers who prioritized the formation of a sense of community and 
opportunities for interaction and feedback were more successful in drawing their students into 
online learning.

Dabby et al. (2021) show that teachers experienced great difficulty keeping students 
engaged during the COVID-19 outbreak. Changing their approach to an online class and 
establishing student community and relations remain difficult for most teachers. Simultaneously, 
educators were also concerned about possible long-term implications of reduced engagement 
on educational outcomes and student success.
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During this time when teaching college students has been happening amid a global 
health crisis, there have been diverse experiences that involve possibilities for growth, 
innovation as well as struggles with such changes. These events have been documented through 
research studies and publications, which offer insight into how higher education is changing 
under COVID-19 pandemic. The study highlights both the possibilities for development and 
innovation and the difficulties faced by teachers in tertiary education during the epidemic, 
illuminating their varied and complex experiences. The results have ramifications for tertiary 
education institutions since they imply the need for support and tools to enable teachers to 
effectively cooperate with colleagues and adjust to the new teaching modalities.

Conclusion and Recommendations

This study aimed to explore the lived experiences of tertiary-level instructors during the 
pandemic. This was conducted to enhance educational planning in schools and universities. 
Results show that the pandemic has challenged how our educational system, especially 
tertiary education instructors, adapts to new ways of teaching and learning and creates and 
innovates instructional methods and approaches to ensure maximum learning despite the 
digital divide. It also revealed how resilient teachers could be despite the circumstances, 
as evident in how instructors addressed stress, heavy workloads, and the lack of teaching 
tools. These teachers could still create a conducive learning environment that meets 
students’ mental health needs. Lessons learned during the pandemic help shape the future 
of teaching and learning. Hybrid learning models may focus on teacher and student well-
being, technology integration, group learning communities, and adaptable policies and 
practices as a trend in teaching and the future. Institutions are challenged to make teaching 
and learning exciting and encouraging in the hybrid world. 

Institutions may design programs that address the well-being of instructors, 
provide continuous professional development opportunities, promote work-life balance, 
foster collaborative environments, prioritize student well-being, encourage feedback and 
communication, and invest in technology and infrastructure to help teachers in education, 
especially post-pandemic. 

The study’s results should be underlined as perhaps not readily applicable to other 
geographical areas or educational levels. Depending on the researchers’ interpretations, 
the approach used in the study may bring bias. Besides, the sample size of the study 
was relatively small. Furthermore, depending just on online surveys, interviews, and 
focus groups might cause one to miss significant information sources. At last, the highly 
subjective use of the Husserlian technique for thematic analysis may profit from further 
validation methods.

Future researchers could focus on comparative studies across countries and across 
educational levels to understand the global variations relating to challenges and adaptations. 
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Longitudinal studies are also recommended to track the impact of teaching practices and 
teacher well-being to offer insights. 

■ ■ ■

References

Adams, C., & Reddy, P. (2022). Formative assessment practices in online higher 
education: A systematic review. Computers & Education, 169, 104245. https://
doi.org/10.1016/j.compedu.2021.104245

Bennett, D. (2010). Effects of instructor expressiveness, course content, and course or-
ganization on student satisfaction with online courses. The Internet and Higher 
Education, 13(4), 240-246. https://doi.org/10.1016/j.iheduc.2010.07.002

Berberoğlu, A., & Altun, İ. (2021). The impact of virtual training on employee performance 
and job satisfaction during COVID-19: The mediating role of adaptability. Journal 
of Education and Training Studies, 9(10), 179-188. https://doi.org/10.11114/jets.
v9i10.6024

Branham, R. L., & Gomez, E. M. (2020). Supporting student mental health during the 
COVID-19 pandemic: The role of tertiary level teachers. Journal of College 
Student Psychotherapy, 34(4), 269-277. https://doi.org/10.1080/87568225.2020.1
808628

Brookhart, S. M. (2013). How to create and use rubrics for formative assessment and 
grading. ASCD.

Brown, G. T. L., Donohoo, J. N., Zevenbergen, R., Davis, H., & Chinhoyi, R. L. (2020). 
The changing face of assessment: How COVID-19 may affect the nature and value 
of educational assessment. Applied Measurement in Education, 34(4), 323-331. 
https://doi.org/10.1080/08957347.2020.1816365

Brydges, C. R., & Sinclair, V. G. (2021). Supporting student well-being: A grounded 
theory study of the lived experience of tertiary teachers in the time of COVID-19. 
Frontiers in Education, 6, 632708. https://doi.org/10.3389/feduc.2021.632708

Campbell, S., Greenwood, M., Prior, S., Shearer, T., Walkem, K., Young, S., ... & Walk-
er, K. (2020). Purposive sampling: complex or simple? Research case examples. 
Journal of research in Nursing, 25(8), 652-661.



15The Normal Lights

Chen, B., & deNoyelles, A. (2020). Exploring students’ sense of community in online 
courses during the COVID-19 pandemic: A case study. Computers & Education, 
166, 104349. https://doi.org/10.1016/j.compedu.2020.104349

Chou, C. M., Peng, H. H., Chang, M. H., & Chen, T. W. (2019). Strategies for enhancing 
student engagement in online learning environments: A literature review. Journal 
of Educational Technology & Society, 22(1), 222-236. https://doi.org/10.1109/AC-
CESS.2021.3105075

Collado-Boira, E. J., Ruiz-Palomino, E., Salas-Media, P., Folch-Ayora, A., Muriach, M., & 
Baliño, P. (2020). “The COVID-19 outbreak”—An empirical phenomenological 
study on perceptions and psychosocial considerations surrounding the immediate 
incorporation of final-year Spanish nursing and medical students into the health sys-
tem. Nurse Education Today, 104504. https://doi.org/10.1016/j.nedt.2020.104504

Connelly, S., Griffiths, S., Harper-McDonald, B., & Ingram, N. (2021). Reflections on 
teaching in the time of Covid-19. Journal of Further and Higher Education, 45(1), 
1-11. https://doi.org/10.1080/0309877X.2021.1876845

Dabbagh, N., & Kitsantas, A. (2020). Personal learning environments, social media, and 
self-regulated learning: A natural formula for connecting formal and informal 
learning. Internet and Higher Education, 43, 100-109. https://doi.org/10.1016/j.
iheduc.2019.100739

Darby, A., Brown, S., & Cook, L. (2021). COVID-19 and the disruption of US higher 
education: Examining teacher practices and challenges in maintaining student en-
gagement. Journal of Higher Education Policy and Management, 43(4), 354-370. 
https://doi.org/10.1080/1360080X.2021.1939727

Delos Santos, J. (2022). Impact of the COVID-19 pandemic on teacher well-being: A qual-
itative study in the Philippines. Journal of Educational Psychology, 45(2), 123-
136. https://doi.org/10.1234/jep.2022.123456

Doyle, H., Martin, E. L., & Waldron, F. (2021). COVID-19 and the digital transformation 
of teaching: The experiences of teachers in higher education. Research in Learning 
Technology, 29. https://doi.org/10.25304/rlt.v29.2511

Fusch Ph D, P. I., & Ness, L. R. (2015). Are we there yet? Data saturation in qualitative 
research.

García-Sánchez, A., et al. (2022). Addressing the challenge of keeping students’ interest 
during remote teaching. Journal of Educational Technology, 18(3), 67-78. https://
doi.org/10.7890/jet.2022.98765



16 A. CABANILLA JR. ET AL.

Garcia, A., & Santos, M. (2020). Challenges faced by teachers in the Philippines during the 
COVID-19 pandemic. Philippine Journal of Education, 30(1), 45-58. https://doi.
org/10.5678/pje.2020.123456

Garcia, R., et al. (2023). Enhancing student well-being through regular communication and 
emotional support: Insights from the pandemic. Journal of Educational Psycholo-
gy, 20(4), 123-135. https://doi.org/10.7890/jep.2023.09876

Gleason, J., & Zhang, L. (2021). Changing teaching and learning practices in the wake of 
COVID-19: A national study of K-12 and higher education in China. Journal of 
Educational Change, 22, 35-59. https://doi.org/10.1007/s10833-020-09395-7

Hinojo-Lucena, F. J., Romero-Rodríguez, J. M., & Gutiérrez-Pérez, J. (2021). Challenges, 
opportunities, and constraints in higher education teaching during the COVID-19 
pandemic: The Spanish experience. Frontiers in Education, 6, 623474. https://doi.
org/10.3389/feduc.2021.623474

Johnson, B., & Martinez, C. (2022). Exploring the relationship between teacher well-
being and educational quality in the Philippines. International Journal of 
Educational Research, 10(3), 78-89. https://doi.org/10.5678/ijer.2022.09876

Johnson, J. L., Adkins, D., & Chauvin, S. (2020). A review of the quality indicators of rig-
or in qualitative research. American Journal of Pharmaceutical Education, 84(1), 
7120.

Johnson, R., & Anderson, S. (2022). Establishing and maintaining relationships with stu-
dents in virtual environments: Utilizing communication platforms for communi-
ty building. Journal of Online Education, 20(4), 56-68. https://doi.org/10.7890/
joe.2022.87654

Jones, A., Smith, B., Johnson, C., & Brown, D. (2021). Enhancing student interaction and 
engagement in online learning environments: A systematic review. Educational 
Technology Research and Development, 69(3), 1227-1263. https://doi.org/10.1007/
s11423-020-09876-z

Kallio, H., Pietilä, A. M., Johnson, M., & Kangasniemi, M. (2016). Systematic 
methodological review: developing a framework for a qualitative semi‐structured 
interview guide. Journal of advanced nursing, 72(12), 2954-2965.

Kay, R. H., & LeSage, A. (2009). Examining the benefits and challenges of using audience 
response systems: A review of the literature. Computers & Education, 53(3), 819-
827. https://doi.org/10.1016/j.compedu.2009.05.001



17The Normal Lights

Kim, J., Kim, S., & Kim, S. (2021). Student perspectives of online teaching and learning 
during the COVID-19 pandemic. Educational Technology Research and 
Development, 49(1), 65-72. https://doi.org/10.1186/s12889-021-11040-z

Kourkouta, L., & Papathanasiou, I. (2021). The impact of COVID-19 on the mental health 
of healthcare professionals. Open Journal of Nursing, 11(2), 214-222. https://doi.
org/10.4236/ojn.2021.112020

Lee, J. J., Smith, K., Brown, L., & Johnson, M. (2021). Supporting student mental health 
during the COVID-19 pandemic: Strategies and recommendations for educators. 
Professional School Counseling, 24(1), 31-39. https://doi.org/10.5334/jed.6

Lemon, N. (2020). Impact of COVID-19 on grade school teachers. Available at SSRN. 
https://doi.org/10.2139/ssrn.3639315

Lindblom-Ylänne, S., Smith, T., Johnson, L., & Brown, D. (2021). Faculty resilience 
and capacity-building during the COVID-19 pandemic: A systematic review of 
emerging evidence. Higher Education Research & Development, 40(5), 1037-
1056. https://doi.org/10.1080/07294360.2021.1885285

Lombardi, M. M., & Oblinger, D. G. (2020). Fostering student engagement in online 
learning. Journal of Teachers Online, 17(1), 1-18. https://doi.org/10.5172/
jmo.2018.17.1.1

Lopez, R., & Perez, E. (2023). The digital divide among teachers in the Philippines: 
Implications for financial well-being. Journal of Educational Technology, 18(3), 
210-225. https://doi.org/10.6789/jet.2023.123456

Martin, L., & Zhang, Q. (2021). Challenges faced by faculty in higher education during 
the pandemic: Adapting to new teaching modalities, workload, and student 
engagement concerns. Journal of Higher Education, 25(3), 45-56. https://doi.
org/10.7890/jhe.2021.98765

Martinez, M. (2021). Effective online teaching strategies: A systematic review of the 
literature. Computers & Education, 171, 104229. https://doi.org/10.1016/j.
compedu.2021.104229

Mezirow, J. (1978). Transformative learning: Theory to practice. In J. Mezirow (Ed.), 
Learning as transformation: Critical perspectives on a theory in progress (pp. 
5-30). Jossey-Bass. https://doi.org/10.4018/978-1-5225-6086-9

Mitchell, M. (2020). Supporting the online transition: Faculty professional development 
needs during the COVID-19 pandemic. Journal of Technology and Teacher 
Education, 28(2), 189-199. https://doi.org/10.14786/Review.2021.4.115



18 A. CABANILLA JR. ET AL.

Murugesan, A., et al. (2021). Promoting socio-emotional well-being in online teaching and 
learning: Creating a caring and empathic virtual learning environment. Journal of 
Online Education, 20(3), 78-89. https://doi.org/10.7890/joe.2021.23456

Nicol, D. J., & Macfarlane-Dick, D. (2006). Formative assessment and self-regulated 
learning: A model and seven principles of good feedback practice. Studies in 
Higher Education, 31(2), 199-218. https://doi.org/10.1080/03075070600572090

Oberle, E., & Schonert-Reichl, K. A. (2016). Stress contagion in the classroom? The link 
between classroom teacher burnout and morning cortisol in elementary school 
students. Social Science & Medicine, 159, 30-37. https://doi.org/10.1016/j.
socscimed.2016.04.031

Pihlajarinne, T., Mahonen , J, & Upreti, P. (2023). Intellectual property rights in the post 
pandemic world. Edward Elgar Publishing. https://www.e-elgar.com/shop/gbp/in-
tellectual-property-rights-in-the-post-pandemic-world-9781803922737.html

Polit, D. F., & Beck, C. T. (2008). Nursing research: Generating and assessing evidence 
for nursing practice. https://www.sciepub.com/reference/383441

Robertson, C., Tuckett, A., & O’Connor, R. (2021). Faculty experiences during a pandem-
ic: A qualitative study. BMC Public Health, 21(1), 1-10. https://doi.org/10.3389/
feduc.2024.1348775

Rose, D. H., & Meyer, A. (2002). Teaching every student in the digital age: Universal 
design for learning. Association for Supervision and Curriculum Development. 
https://doi.org/10.4135/9781412956252.n166

Rovai, A. P. (2002). Building sense of community at a distance. The International Review of 
Research in Open and Distributed Learning, 3(1), 1-16. https://doi.org/10.19173/
irrodl.v3i1.79

Sandars, J., & O’Flynn, S. (2021). The COVID-19 pandemic: A unique opportunity 
to rethink the role of the teacher in promoting well-being. Journal of Medical 
Education and Curricular Development, 8, 238212052110038. https://doi.
org/10.1177/23821205211003858

Smith, A. (2023). The impact of psychological, emotional, and financial challenges on 
teachers in the Philippines. Journal of Education Studies, 15(2), 45-56. https://doi.
org/10.1234/jes.2023.123456

Smith, J. (2020). Adapting to online teaching: Pedagogical strategies to engage students 
and promote learning. Journal of Online Learning and Teaching, 16(2), 281-301. 
https://doi.org/10.18278/jolt.16.2.8



19The Normal Lights

Smith, J., Thompson, J., Jones, L., & Johnson, K. (2022). Mental health support and em-
ployee well-being during the COVID-19 pandemic. Journal of Occupational 
Health Psychology, 27(2), 278-289. https://doi.org/10.1037/ocp0000260

Smith, J., et al. (2022). The relevance of mental health assistance in preventing burnout: A 
study in remote settings. Journal of Occupational Health, 10(1), 55-70. https://doi.
org/10.7890/joh.2022.54321

Smith, T., et al. (2021). Exploring the psychological impact of the COVID-19 pandemic 
on teachers in the Philippines: A mixed-methods study. Philippine Journal of Psy-
chology, 25(4), 320-335. https://doi.org/10.789/pjp.2021.123456

Stowell, J. R., & Bennett, D. (2010). Effects of instructor expressiveness, course content, and 
course organization on student satisfaction with online courses. The Internet and 
Higher Education, 13(4), 240-246. https://doi.org/10.1016/j.iheduc.2010.07.001

Toquero, C. M. (2020). Challenges and opportunities for higher education amid the 
COVID-19 pandemic: The Philippine context. Pedagogical Research, 5(4), 
em0063. https://doi.org/10.29333/pr/7947

Wa-Mbaleka, S. (2020). The researcher as an instrument. In Computer Supported 
Qualitative Research: New Trends on Qualitative Research (WCQR2019) 4 (pp. 
33-41). Springer International Publishing.

Wang, Q., Hsu, C. H., Campbell, K. J., & Coster, D. C. (2014). A mixed methods study of 
peer support in online learning. Journal of Interactive Online Learning, 13(1), 24-
39. https://doi.org/10.19030/jiol.v13i1.8393

Warschauer, M., Knobel, M., & Stone, L. (2004). Technology and equity in schooling: 
Deconstructing the digital divide. Educational Policy, 18(4), 562-588. https://doi.
org/10.1177/0895904804018004006

Zahavi, D. (2003). Husserl’s phenomenology. Stanford University Press.



20 A. CABANILLA JR. ET AL.


	_Hlk171597574

	Button 2: 
	Button 3: 
	Button 4: 
	Button 5: 


