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Abstract In the absence of guidelines and policies on
flexible learning delivery to students with special needs
from the Commission on Higher Education, this study
aimed to describe the lived experiences of flexible learning
and the student-teacher relationship of four college
students with visual impairments who were mainstreamed
in a Philippine higher education institution during the
COVID-19 pandemic. The researchers utilized the
Husserlian descriptive phenomenological approach and
performed a thematic analysis of the data gathered from
the interview. As a result, the themes that emerged for
flexible learning were (1) environmental and (2) personal
factors. On the other hand, the themes that emerged for
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student-teacher relationships were (1) instructional and
(2) motivational interactions. During flexible learning, the
students encountered factors beyond their control, making
them feel ambivalent and experience adverse health
consequences. Despite the challenging circumstances, they
coped by upskilling and through social support. The students
received accommodation, care, and encouragement from
their teachers but asserted that their unique needs must be
considered when their teachers design academic tasks and
instructional materials. The insights gained from the study
imply that education leaders and university administrators
may improve the flexible learning experience of students
by crafting inclusive quality education policies and
capacitating teachers on disability awareness, appropriate
teaching strategies, and the use of assistive technology for
students with visual impairment.

Keywords: COVID-19, flexible learning, inclusive higher
education, special education, visual impairment

Introduction

When the COVID-19 pandemic disrupted the educational
systems worldwide, flexible learning became a viable
instructional approach as classes were held online to reduce
the risk of COVID-19 transmission (Almahasees et al., 2021;
Cortes, 2020). Flexible learning is an approach where teachers
remotely deliver lessons, assign tasks, and communicate with
learners based on their preferences , while students make
choices on when and how they would like to learn (Gocotano
et al., 2021; Joan, 2013; Naidu, 2017). Although the flexible
learning approach offered a solution for continuing education
during the pandemic, it led to other challenges.

Globally, teachers” and students’ readiness,
digital skills, and resources were inadequate during the
transition (Crawford et al., 2020; Rosalina et al. , 2021).

58



The Normal Lights
Volume 17, No. 2 (2023)

Some developed countries in Europe, developing and
underdeveloped countries in Asia (Asian Development
Bank, 2021), and Africa (Oswab, 2022) struggled with the
sudden digitalization of classes (Konig et al., 2020). Teachers
lacked preparation, training, and resources to deliver online
instruction (United Nations [UN], 2020). On the other hand,
college students need time to become accustomed to the
flexible learning approach. Despite students’ coping ability,
they experienced a lack of accessibility, accommodation,
independence, and participation. They became stressed about
online learning, which was partly due to the inexperience of
their instructors. Thus, they needed mental health support
(Gombas & Csakvari, 2021; Lischer et al., 2021; McKenzie,
2021; Senjam, 2020).

The sudden shift to the flexible learning approach
affected the quality of the teaching-learning process and
teacher-student interaction, which changed the educational
landscape worldwide (Anderton et al., 2021; Rapanta et
al., 2020; Singh et al., 2021). Following the UN’s fourth
sustainable developmental goal of quality education (SDG
4), youth and adults are envisioned to receive inclusive
and equitable quality education and learning opportunities.
With the rise of flexible learning as a sustainable
educational approach, further research on different learners’
characteristics, needs, and concerns is timely and relevant.
The research results can be used to develop policies, design
teaching strategies, and responsive interventions that would
minimize learning gaps, as well as promote inclusivity
and quality education for all (United Nations Educational,
Scientific and Cultural Organization [UNESCO], 2017).

In the context of Philippine higher education, colleges
and universities were recommended to utilize the flexible
learning modality and experiment with the implementation
of online and distance learning approaches (Asia Society
Philippine Foundation, Inc., 2021; Commission on Higher
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Education [CHED], 2020). Due to a lack of preparedness,
tertiary-level institutions experienced difficulties planning,
implementing, assessing, and delivering flexible online
learning (Baticulon et al., 2021; Toquero, 2020a). The
encountered difficulties jeopardized the academic life and
mental health of regular college students (Clemen et al.,
2021; Lim et al., 2022), and little is known about how the
transition affected college students with special needs.
Stressing the importance of inclusivity, this study explored
how mainstreamed college students, particularly those
with visual impairments, experienced flexible learning and
interaction with their teachers through online modality.

Though universities strived to move inclusion
from physical to virtual classrooms, mainstreamed college
students with special needs struggled to adjust and learn
during the transition (Dela Fuente, 2021; Firmanda, 2020).
Before the pandemic, the Commission on Higher Education
(2017) granted college students with visual impairments
auxiliary aids and services such as having a qualified
reader as a companion, a shadow teacher, which is also
known as an assistant in addressing their special needs and
academic concerns, considerable time to finish tests, access
to instructional materials in their preferred format, and
the use of assistive devices like Braille, a recorder/player,
and a laptop. During the pandemic, it is likely that college
students with visual impairments found flexible learning and
accomplishing online tasks to be strenuous because of their
sensorial limitations (McEwin, 2018).

Visual impairment ranges from mild to severe low
vision, including blindness and near vision impairment
(World Health Organization [WHO], 2021). Individuals
with this condition are at risk of experiencing higher levels
and more severe impact of fatigue as they needed to exert
more time, cognitive resources, and effort to comprehend
instructional materials. They also needed to establish visual
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perception, make life adjustments, endure lighting conditions
that could harm their eyes or physical health due to prolonged
exposure to computer screens, and even struggle with
negative thoughts or affect (Kapur, 2018; Schakel et al.,
2019). According to Cubillan (2018), the prevalence of visual
impairment in the Philippines is 1.98%, wherein the estimated
affected population is 2,077,378 which is primarily caused by
cataracts, uncorrected error of refraction, and maculopathy.
As their population continues to increase (Bourne et al.,
2020), understanding their condition and needs is imperative.
Similar to others with disabilities, they also deserve equal
access to educational opportunities (UNESCO, 2017).

Regarded by the UN (2020) as vulnerable
learners, students with visual impairments deserve equity,
inclusion, and assistance, but they are often left behind
as they tend to have poor digital skills and little access to
hardware and connectivity. Despite having guidelines on
implementing inclusive education, the Philippine higher
education institutions still need the provisions and policies to
implement flexible learning delivery for students with visual
impairment and address their needs during emergencies like
the COVID-19 pandemic (CHED, 2017; Toquero, 2020b).
Without these policies, teachers primarily decide how to
deliver instruction through flexible learning and provide
accommodation to students with visual impairment. Teachers
can become agents of equity and inclusion when they
implement flexible learning and facilitate student adjustment
in a warm and safe learning environment. When teachers
exhibit involvement, pro-social behaviors, affection, and
commitment to students’ learning, they will likely develop a
positive student-teacher relationship, a precursor to students’
academic success (Ayllon et al., 2019).

The student-teacher relationship is an overlooked
concept in higher education but remains important
(Hagenauer & Volet, 2014). The student-teacher relationship
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was associated with students’ affective commitment,
satisfaction, academic engagement, conflict avoidance, and
loyalty towards the institution; which could affect the quality
of the teaching and learning process (Snijders et al., 2021;
Tormey, 2021). Positive student-teacher interactions can
significantly advance student learning and development
(Pianta, 2015). College students could benefit from teachers
who set the tone for positive interactions, encourage them to
learn effectively and manage their socio-emotional health and
behavior (Davis, 2021).

Considering the available literature, two research
gaps seem to exist. First is the practical knowledge gap. The
COVID-19 pandemic reshaped the Philippine educational
landscape. Thus, researching the lived experiences of learners
with visual impairment can contribute to the development
of policies and guidelines that ensure inclusive quality
education. Second is the population gap. The local studies on
the implementation of flexible learning in higher education
during the COVID-19 pandemic were represented by regular
students (Baticulon et al., 2021; Clemen et al., 2021; Lim et
al., 2022; Reyes & Grajo, 2021). When involving learners
with disabilities, Dela Fuente (2021) conducted a study
about Filipino college students with hearing impairments .
Still, to date, there are very few to no empirical studies that
specifically involve college students with visual impairment
(Correa-Torres et al., 2018). Hence, the present study
attempts to address the lack of studies among mainstream
college students with visual impairments by looking into
their lived experience with flexible learning and student-
teacher relationships.

Theoretical Framework

Guided by the Self-Determination Theory of Ryan and
Deci (2017), the present study asserts that the quality or
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description of experience on flexible learning and student-
teacher relationship during the COVID-19 pandemic relies
on how college students with visual impairment satisfy three
(3) of their psychological needs: autonomy, competence, and
relatedness. The theory asserted that autonomy gives students
a sense of empowerment, self-direction, and personal choice.
Autonomy can be reflected in students’ ability to achieve
goals with less teacher supervision and to apply appropriate
strategies to adapt to challenging situations, like the sudden
implementation of flexible learning during COVID-19 .
Competence is the perceived mastery of acquired knowledge
and skills. Lack of preparedness and readiness might hamper
competence. When competence is exercised, they perform
skills that are responsive to the demands of flexible learning.
Lastly, relatedness is the feeling of connectedness, belonging,
and the presence of available support. Because of the shift
to the flexible learning environment, students satisfied their
relatedness needs or acquired support primarily from their
teachers and peers through technology.

Figure 1

Framework of the Study

Flexible
Learning

Student and Teacher
- Student- Behavior
Behavior Teacher

Relationship
Experience
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In the context of the present study, Ryan and
Deci (2017) asserted that the student-teacher relationship
is important in helping students satisfy three of their
psychological needs. When teachers exemplify support
behaviors, students likely perform better in their studies
and thrive in a challenging learning environment. Through
phenomenographic inquiry, the present study intends to
determine specific student and teacher behaviors that
promote autonomy, relatedness, and competence while
having flexible learning and maintaining student-teacher
relationships (see Figure 1).

Purpose of the Study

This study explored the lived experience of flexible learning
and student-teacher relationships of mainstreamed college
students with visual impairments during the COVID-19
pandemic. Specifically, it aimed to identify and describe the
factors that make up the experience of flexible learning and
the components of the student-teacher relationship. Exploring
the factors of flexible learning experience and student-teacher
relationship provides further understanding of what student
and teacher behaviors or practices can enhance flexible
learning experience and develop student-teacher relationships
that can satisfy student needs such as autonomy, competence,
and relatedness.

Methodology

Husserlian descriptive phenomenology is an approach to
explore, describe, and understand the phenomenon being
studied, as it is consciously experienced by the person
experiencing the phenomenon, hence the lived experience.
Aside from capturing the raw essence of the phenomena
based on individuals’ consciousness, the nuances, contextual
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underpinnings, emotiveness, and actions evoked in
consciousness were also considered in analyzing the data
gathered (Christensen etal.,2017). In the context of the present
study, flexible learning and student-teacher relationships are
explored through the lens of college students with visual
impairments.

Participants

Locally, only five universities seemed to accommodate
students with visual impairments (National Council on
Disability Affairs, 2013). To identify the research locale,
researchers established criteria such as (1) mainstreaming
college students with visual impairment, (2) implementing
flexible learning during the COVID-19 pandemic, (3)
utilizing a learning management system, and (4) having
teachers who use online learning platforms like Google
Meet and Zoom. Referrals were sought and matched with the
criteria until the selected university was identified. Only four
college students with visual impairments were enrolled at the
time . After securing the study permit, a guidance counselor
introduced the researchers to the students. They received
informed consent forms that discussed the study scope and
objectives, their rights to withdrawal and confidentiality, and
the process on how their data would be collected, utilized,
and stored. They all consented to participate in the study as
they became aware of its possible implications. Thus, the
total enumeration and purposive sampling techniques were
utilized in this study (see Table 1).
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Table 1
Profile of Participants
@ o = =
5 2 = 2 2 2
[ = =] < 2 =]
s % 3 5 £5 Z &
&} S = O ]
[=] A~ < /A
1 23 F  Totally Blind/ Viral infection in 6
Cryptococcal the brain caused by
meningitis exposure to pigeon
waste
2 21 M Partially Blind/ Mother’s intake of <5
Persistent prescriptive medicine
Hyperplastic Primary ~ while conceiving
Vitreous
3 20 F  Partially Blind/ Hereditary 15
Congenital
Glaucoma
4 20 M Totally Blind/ Premature delivery/ 3
Retinopathy of exposure to bright months
Prematurity lights in the old
incubator
Instrumentation

The interview guide questionnaire was developed based
on a literature review on flexible learning, blind education,
inclusion, and other related studies. Some questions were:
“How does your teacher establish your classroom setup?”,
and “What procedures does your teacher take to establish
a relationship with his/her students?”. Two subject matter
experts validated the questionnaire. Using an interview
validation rubric, the experts rated the questionnaire in terms
of its clarity, wordiness, negative wording, overlapping
responses, balance, use of jargon, appropriateness of
responses listed, use of technical language, application
to praxis, relationship to the problem, and measure of a
construct (Simon & Goes, 2013). The researchers revised the
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initial questionnaire draft following the experts’ comments
and suggestions. Reliability was further established through
various techniques. Reliability was determined by assessing
two (2) raters’ responses showing their level of agreement
or disagreement on the interview validation rubric using
Cohen’s Kappa coefficient (Cohen, 1960). The obtained
Kappa coefficient = 1 implied a perfect agreement between
the raters’ evaluations of the questionnaire. Meanwhile,
dependability, trustworthiness, and credibility were confirmed
through response validation. NVivo-12 was used to check the
textual and thematic data analysis. Participants checked the
accuracy of the transcripts and gave feedback on the analysis
made. Lastly, for transferability, the results were compared to
other studies with the same methodology, respondents, and
other similar aspects and variables (Fraenkel et al., 2012;
Houghton et al., 2013; Richards & Morse, 2013; Simon &
Goes, 2013).

Data Collection

Due to the pandemic, one researcher conducted one-on-one
virtual interview sessions with the participants to ensure
consistency of questioning style and approach using phone
calls and Zoom meetings . The same researcher recorded and
transcribed each session, which was approximately for 50
minutes. A Research Ethics Committee at a university located
in Manila reviewed the procedures to ensure that ethical
research standards were observed in the study’s conduct . The
procedures took place from October 2020 to April 2021, from
recruiting participants to transcription of interview data.

Upon gathering data from the participants, the
researchers focused on the words spoken and the manner in
which the words were conveyed to understand their responses
accurately. The researchers followed an inductive approach
to thematic analysis. The participants’ responses were coded
and categorized through thematic analysis to determine
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common patterns or thematic ideas that describe their
lived experiences on flexible learning and student-teacher
relationships. Initially, the researchers selected the statements
from the transcribed data that could vividly and clearly
answer the research questions. Keywords from the selected
statements were highlighted. The keywords with similar
meanings and share a core idea were grouped and labeled
with codes. The codes that create patterns or related ideas
were then labeled as subthemes and were grouped together
under a theme. After the researchers carried out the process of
thematic analysis, the themes were further interpreted in the
report writing process.

Results

In line to explore the lived experiences of flexible learning
and student-teacher relationships of college students
with visual impairment, the participants’ responses were
reviewed, clustered, and coded accordingly. As a result of
the analysis performed, this section presents the generated
themes on flexible learning experiences and student-teacher
relationships.

Flexible Learning

Four interview questions were asked to better understand the
students’ lived experience in flexible learning, as mentioned.
The themes of environmental and personal factors emerged
as participants described their flexible learning experience.
The environmental factors comprised the circumstances with
which they had to deal. The personal factors comprised the
thoughts, feelings, and health outcomes that came into their
awareness as they experienced the flexible learning approach
(See Summary in Table 2).
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Environmental factors (Implementation of Flexible
Learning, Internet Stability, and Device Availability/
Functionality)

Participants reported that teachers utilized synchronous and
asynchronous modalities. Some preferred having extensive
live synchronous discussions on complex topics, while
some allotted academic consultations, students’ self-paced
learning, and accomplishment of academic requirements
for asynchronous sessions. About the varied approaches of
implementation, one participant explained, “Meron po kasing
mga subject na mas frequent po magkaron ng synchronous
kaysa sa asynchronous. Yung iba po mas madalas magbigay
ng exercises siguro depende na din po sa subject.” (Some
subjects frequently conduct synchronous classes more than
asynchronous. There are subjects that often give exercises;
maybe it depends on the subject.)

The online learning activities depended on the
strength of the internet connection of both the teachers and the
students. In a flexible learning approach during COVID-19,
the internet was the primary means to obtain learning
materials, interact with teachers and classmates, and submit
academic tasks. Yet, all participants encountered connectivity
problems that affected their online learning. Similarly,
students preferred having durable, functional, and personally-
owned devices with installed productivity applications for
their online learning. One participant recounted the difficulty
in having to find a laptop during the peak of COVID-19 ,
“siyempre po “new world”, di naman po ganun kadali maka-
purchase ng laptop, gusto niya po (teacher) na next meeting
may laptop na po.” (because it’s a “new world,” it is not easy
to purchase a laptop yet (the teacher) wanted me to have a
laptop during our next meeting). Indeed, due to the family’s
limited financial capacity, two participants endured device-
related problems to complete their academic requirements.
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Personal Factors (Ambivalence, Need for
Upskilling, Receptiveness towards Social Support,
and Adverse Health Consequences)

Students reflected on their thoughts and feelings towards
flexible learning and how it affected their health. Students
recognized the advantages and disadvantages of flexible
learning. One participant described long hours of synchronous
class as exhausting, but learning alone during asynchronous
sessions could be a struggle. Another participant felt that
studying athome increased his autonomy, but he became easily
distracted by home-related concerns. Another participant
found navigating through online learning platforms hard
but enjoyed the freedom from the need to commute and the
pressures of face-to-face classes.

Nevertheless, they adjusted and coped to thrive
in the new learning environment. They realized that they
needed to upskill. More than acquiring a good quality device
and internet connection for studying, enhancing digital and
self-management skills was essential to benefit from flexible
learning. Two participants increased their confidence in using
devices and online learning applications through practice
and trial and error. The other two participants strategized to
achieve their personal and academic goals.

Moreover, participants recognized that having visual
impairment would require them to seek assistance from
their teachers, classmates, friends, and parents. One (1)
participant recalled, “ako po yung nagse-send ng question
(sa mga professor), tapos sinasabi naman po nila na “If you
have any questions feel free to ask” (I send questions (to my
professors), and they assure me that if [ have any questions, I
can ask them freely). However, one may hesitate to disclose
or admit they need support for different reasons. One (1)
participant with partial blindness explained, “nababasa ko
pa naman po yung mga reading materials, nababasa ko pa
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rin po yung mga presentation, may special feature naman sa
computer na pwedeng i-zoom” (I can still read the reading
materials and the presentations because my computer has a
special feature that can zoom out the materials). On the other
hand, one participant kept her condition from her professors
and classmates. She explained: “Kasi po inisip ko po na baka
makulitan sila sa akin pag magpapatulong ako" (I thought
they might be irritated whenever I ask for help). She tried
to perform like a regular student but eventually became
exhausted. Needing mental health support, a conversation
with a guidance counselor allowed her to realize that reaching
out was the key to receiving help. When she disclosed her
condition, her professors provided accommodation while the
university granted her a personal device for studying.

Engaging with flexible learning affected participants’
physical and mental health. One student reported that due to
the bulk of the content they had to cover, the teacher had to
prolong their synchronous classes, “kung mag extend po siya
lunch time” (a teacher extended classes taking away our lunch
time). Due to excessive screen time, students with partial
blindness suffered from eye strain. One student disclosed,
“hindi ako pwedeng masyadong gumamit ng laptop” (I can’t
stay long in front of my laptop), while the rest reported having
backaches, headaches, excessive stress, and anxiety.

Student-Teacher Relationship

Four interview questions were asked to better understand the
students’ lived experiences in student-teacher relationships.
As a result, two emerging themes, instructional and
motivational interactions, showed how student-teacher
relationships transpired online. This is summarized in
Table 3.

82



The Normal Lights
Volume 17, No. 2 (2023)

‘W) paAredrad
S)JUOPMNIS MOY pue

uonodNIsur I0J [duueyd

ASNOISHY WILVIIHA

“3unioa1 uaym 3dooxa suondensIp

juoAaid 0 serowed pue souoydoIdru J19Y) JO UIn} 0) PAYSE oIe SJUPMIS (HAOD

(‘uonoauu0d
II-IA\ PUB OIPNE 3y} JOYD SABM[E 0] SWdIs Jo1d INO ‘SSB[O SNOUOIYOUAS IABY
am udym ‘autjuo 2uIS) ‘od und vAiu 1,7-14 Sund ‘vAiu orpny Sund Ao foud 1

yoay2-auny> Suod 13v] Suv Suv.avd nuvy sspjo snouoyduds Sod durjuo adulg

ASNOISHY WILVIIHA

1e9[OUN ST UOISSTWISUERI) ) Uoym Jossajold Suruou] :3a0d

(-o1do) 1e1) INOQE SMOUY OYM YSB PUB [OBI) [[IM JOYOBD) Y/ "UOISSNOSIP WOOISSL[I
1eo1dA) & 9YI] SWAS J] "UOISSNISIP [BULIO] © YI] ST Sundawr A10Ay) ‘und vu 21doy
ps wopp Apw 3up ours Suny od SuounipIZLUL I 0NINISVIY UOISSNISIP UWOOISSD]D

od oup vu po1dA) Sun.ang "uo1sSNISIP [PuULIof Suvdis od vivd Jupoaw Lidaz

‘ASNOdSHY WILVEIIA
© dweodq diysuoneror suonIvIIUf
10Y0R2)-JUOPNS SUONILIIU] [BUONINISUY sspj) snouoyouly A[[en)IIA Quop wooIsse[d [ed1dA) e ur uoIssnosIp [BULI0J & Sem 21U ] (FA0D
SowdY L, Jo uondridsaq SOUIdY I, sawdyIqng dsox wipeq.aaa afd pue apo)

diysuonpjay 12yovaf-juapni§ Jo aoualiadxyg ay) uo SISAIpuy d1DWY |

€ dqeL

83



The Normal Lights

Volume 17, No. 2 (2023)

(ow oAeS

[1oyora) o] 1eyM S 1R JRy) Addey Sem | ‘JeuLIof pIOM pres [ US [, ‘9w 10j 1s9q
SHIOM P[NOM JBULIOJ JUSWUNIOP JBYM PIYSE OS[e [107o.d) 9Y3] pue pul[q wWe | jey)
pawojur sem [10yoed) ay 1 ]) uryn vs vdiu dvSuiq Sund unuvs pu oyp od uvwvu
pmngpu wuLiof piom od oy 1gps sodny uryp vs 152 y.10M v Sund Juauno0p Su

1uLiof Suouv Suny od uip vdiu Suouvuny sodpy oy od puijq vu pdis od pauiiofuy

‘ASNOdSHY WILVEIHIA
SIDLIZID Y [PUOBINAISUT

Jo uoynqrysiq JIOM [[IM JBULIOJ JEUM S P[NOYS SIOYOLI], :HAOD

(919®110J W00 [39] sn aew 01 SN
M PISIDAUOD IOYOBI) ) QUOP SI UOSSI] A} UdYM ‘Saunowos) ‘od ajq1.i0fuiod

Surdnw svw vavd od unynjuomySvdiyrypu uossa) Junuvy vipm Sod od uvsury

ASNOISHY WILVIIHIA

SIOUOB2) PUB SAJRWSSL]D YIM 9J1] [euosiod Jnoqe suonorIo pAIWIT :HAOD

("sowm [[e e UOIBNIS I19Y) 0} Jsn[pe 0] PeY | ISNBOIq SIRWISSE[O AUL
M Sunedrunwwod ur wojqold paIoyunodus [) “vyiu uonpniis s isnlppv-gou Jun

13p] U] DU OYD 1SVY OY SAIDUISSD]D DS IP2IUNUWU02IDd DS 0D DW]GOLADYSDN

("AN[IQESIp [eNSIA € 9ARY [ Jey) sojewsse[o Aul pue Jossojord Awr wojur jou pip

] 9SNe0dq W 10J pIey I J1 pue syse) dnoiS Jo 10] B dARY oM ‘ULId) JSIY oY) SuLIn(g)

‘oyp A3171g0s1p jonsia dvw vu 0y asvyyvy vSui 10 105safosd vs wpPYUI]

oy 1puty j1yvp oy uvdp.ayiyvu 1 sysv} dnoad nuvy oind ‘uLid) 3s.41f SUOON

ASNOISHY WILVIIHA

SOJRUISSE[O JO JSOW 1M dJe[al 0} 9[qeun Sureg :HAOD

84



The Normal Lights
Volume 17, No. 2 (2023)

(*sen1Anoe 1930 3urop ur

djoy S1q e o1e uoAIS sa[npow 9y} ‘OuI[uo oIe STUIPLAI AY) JT UIAD duljo Sulkpns
uoym dw 0y djoy S1q © sI 31 9SNLOdq ULIS) JXAU UIAIS S[NPOW € [[1)S SI A1)

odoy 1) sayianyop Sunqi Su od vauv33nd ps ApS1u1g vu sapow Jund od Suojn)
Burypypw ‘aurjuo od pspgod 3w Sund vu j1yvy auipfjo od (p.ivp-3vu Sod upyp vs

und od 3uony Surypjpui 15vy w12} jxau apnpout 3uod uis vd An31q1 dvw od Puvg

('sn djoy [11m yeyy “azis Juoj oy ‘91£)S JU0J Y} JUI0JIOMOJ UT

SI0[09 JO S2II0Y A} ***SIO[0D PUB SJUOJ ITIL] YIIM USAD JUIOJIOMOJ UT 9GARIA))

‘unup vs und od Suopnypyvyvu
‘az1s juof Sund od 2)A1s juof Sund jurog.1omog vs od $.10]02 3u 221042 vSw Sund

~rod dvpny pun od juof Suryvpipw vu j1yvy od jurod.iomog p3ut vs od 0.n3g

ASNOISHY WILVIIHA

az1s Juoy 10551q pue ojdws yym £doos preH :HAOD

(-a[reIg JO 9sn 9y} Y3noiy) peal | usym
ured] K[eal 1) oyiwag 3up jrund oy od vspqpq3vu 3od oyp p3vyv1 od opgnIvN

‘ASNOISHY WILVIIIA

J[[relg oYI] S[eLIoYeU 1) JO [eoIsAYd J9A0 09URIRJRId (HAOD

85



The Normal Lights
Volume 17, No. 2 (2023)

SuTuIRd] 01RII[IORY O) UOISSNOISIP
A1) 21032q 1593-21d 9AIS puE SOPIA £10)ONPONUI AIEYS P[NOM IR} oY) *HAOD

(:In]q s19Y10 2y} ‘pasnooy

9q 0] SpadU 1By} SUIYIOWOS J& JOO[ | USYA\ “BISWED B Y] SI 940 AW 9sneoaq
JNOLYIP 11q B ST ©99S UBD Je1y) 943 9uo A[Uo Yim dur ] S,)] "1 J0O[ PINoys |
JeyMm SUISNJUOD SJ1 TUIOJIIMOJ UL PISN SI0[0d AUBW dIB A1) UAYM SIWIDWOS)
vq1 3und od ogvppwng ‘snoofi uv3unjivy vu oyv od uvuduy Avw Svdpy "0y
v Sund v.aownd Suv.avd 1svy od dp.ayvw odpaw virypyLYYU DU DIPW SUNA
3up) vs1 pu uryp vs od ppng ‘unuduy Suoy wdpp Sund ouv Juny od ojpyvyVU

quI0 gm0 DS upIvurd Sund dvpny Suod nuv.avw Indpy 1svy od uvsuip

ASNOASHI WILVEIIA

uoyPpOMUI0IIY Aiqepear Ased 10J PozIwoisno axe jey) sjerdjew paredord :J@0d

(. yo99ds 01 1%, pojres uoneorjdde

Iajoue pue syooq orpne sapiaoid oy ‘ourw jo joid e o1y st Suruaddey st jeym
mg) -, y222ds 01 1x31,, vu uoynonddp Suod pd ps1 Sund jp syooq opnv u
pA1s od apiaoid-odsvu ‘od oy Joid Suvst 3u pppnpy od LipdpdSuvu Sund oo

‘ASNOISHY WILVIIIA

swerdord yooads-01-1x2) Aq 2]qepear aIe jey) sy (BN :AAOD

86



The Normal Lights
Volume 17, No. 2 (2023)

(Juopnjs pur|q € sey AYS Jey) SMOUY
ays asnesaq dnoid Aq senIAnOR oY) [[B dpLW J9YOed) dY ) puljq Sundis ajundpnisa

Avw od uip j1yvp dnoad 4q &v vdiu sa11141190 3u Jpyv] vu od PA1u PMDULD

‘ASNOdSHY WILVEIHA
sysey ysijdwoosoe 03 syuopnys repngar yym padnois :qqO)d

108pe3 & uo Surpeal ow) pIey & 9ARY [ 9SNBIIQ AIOW W) dSN | ‘OUIOoy
€ Q19U PAIDAI[OP S[BLIJW IS0V ] ) nspqnq3vu oyv od 123pn3 vs 3vdpy oyp od

p3u uvdp.aryryvu 150y 0y JupIvIvU SpuL ‘Aoypq DS 031p 0d 42A1]2U-1p PSU SUN]

‘ASNOASHY WILVEIIA
SOWIOY ,SJUAPNIS 1B PAIIAI[OP dIOM S[ELINEW :HAOD

‘(o1doy A19A Je1]) UO 9FPA[MOUY INO

QInseaw )11y 0) 150)-01d © S1oNPuUOd O I1 SISSNOSIP Y 210J9q d1d0) A1) 0} pare[ar
Aoa11p ST JeY) 09PIA © sjuasald 10yoed) Q) und vu 21doy Suowsiu s unupu
upwwppu und od oun Suny unuvu upwnipvy Sund punu od A Jynsnu1s
Buvand 1521-2.4d unun3 vAis 152 Suvunvd Avw Suvapg unp ssnosip3vus vA1s od

03nq 21doy vs unp paipja.4 uowsiu vu 0apia vu ponuvdpdpurd Sundis od uo.tapy

‘ASNOISHY WILVIIIA

87



The Normal Lights

Volume 17, No. 2 (2023)

‘(Ky1oedeo pue ‘s[[Iys ‘S)uS[E) INO JO SULID} Ul SOOUIIYIP dARY OM
‘purq A[IB[IWIIS 918 9M JI USAD dSNBIIQ SN 0 Y&} Ay} Jey)) SI [[[13S QU0 Joquunu
Ay L) A1ovdpo v spprys v juappy 3u 1uvy od uvwwu uil vd pGIPYPYILW ‘Pul]q DU

nuvy od oya.ivd-a.avd vu j1yvy 15y 1uvy urdpsnoyvy Sund od Jj1ys auo 42quUINN

‘ASNOISHY WILVAIHIA

juouredu
[BNSIA [IIM SJUSPNYS HIM SUnR[OI UAYM SIS [B100S dAoIdwl 0) pdN :AAOD

(u10g10M0 9y} UI PAJRIS ST JRyMm

101199 PUE)SIOPUN UBD dM OS [BQIOA 2I0W 9q P[NOYS JI JUI0JIomO0 & Sunuasard
usyM Y| [BGIIA 9qQ P[NOYS J[A)S FUIYIBI) Y} IQARIN) JUIOJ MO DS unp pavis
S11pYm utupu unyipunuivu sow vavd od pazijpqiaa od dpp “1u10g1oM0 Su

od yuasaid-ad3vu 3vd od ppjnipy pqaaa s1 od a)43s Suyovay idpp od 0in3ig

(oredroned ueo om JeY) 0S UO-SPUBY 99 P[NOYS II ‘SONIAIOR SUIAIS

udy\) 1y appdidnand-3odpyvyvw od vand od uo spuny pdpp $a1314110D DS

(oreuorssed Suraq 0y yxou oY St
juounsnfpe * - ued Koy ojeuorssed axe Aoy J1) “od appuoissvd 3urd13vd ps und od

Bupy vu 3xou Suvand od jsnlpp-p3vd Sund -+ vju od pdvy vjis od apuoissvd 3vg

‘ASNOJSHY WILVEIIA
JuWIUDYUT

SIYS  S42YODIL soyoeoidde Suryoed) [eUONUIAUOD 112} WOl Isn[pe 03 ssouuadQ :HAOD

88



The Normal Lights
Volume 17, No. 2 (2023)

(‘wayy 9sn 01 MOY YoBd)

ued 1By} 9qNINOA U0 SOIPIA AT I [,  Yd33ds 011x3],, se yons suoneosrjdde 1oy1o
10 “VAAN 21 ‘asn am s2130]0uyd2) 2y} pue ‘snoeqe ‘d[[eiq se yons asn ajdoad
paaredwi-AJ[ensIA ‘om Jey) S[00) JUAIYIP o) Jo oSpajmous| 1oy L) und uynund od
ouvvd 3uny 1p aqninof vs soapia v3u uod uvwvu uodw od uvwLy UL]PAPH-3vd
3uny  yoaads 01 1x3,, 3u pviny uoynsiyddp Sund vq1 v 40 VIAN ‘UlUDU
11uw3n3u13 vu od L30j0uyda) v und ‘snovqp ‘3)114q 3u od pvjny padipdul

-Appnsia p3w Sunwvu od 1up3ould vu $]00) Ju.L[Jip vs od A1 23pajmouy Sung

‘ASNOISHY WILVIIIA

SurApnys uaym
osn juaureduwr [ensiA yim spuapmngs ey suonedrjdde uo szueiiwe,] ;A0

("o jsurede Suisrel | inq

op 0} o sk Aa) SuIyIAI9Ad op ued | “dn Jos aurjuo oy} ur A[[eroadsd saurpeap jo
Sumyes oy ‘Kjroedes 1o )epowtioddk 0} ‘SIUWINbAI Jo SuLId) Uf) 0y uvqgpy
3und od 3uvj sp.10 und o1ad vjiu vov3vdpurd Su jpyv) wMp3 vu od upwvu 0y
pdvy “dn 128 aunjuo vs od ojp] od unuvd saupvap 3w Su od sv.1o Sund ‘unuvu

od pdvy vu 1120dpd Sund apppouriodov-vu od v.avd od sjudwa.inbal v

ASNOISHY WILVIIHIA

juouredu

[eNSIA )M SJUDPN)S 10J I dIe Jey) $[00) Judwssasse Jo Surdojordd :HaA0D

(‘uonjenyIs Aw puejsIopun pue
Sunrem ur yuaned aq pinoys 19Yded) Y L) 0y urdv3vipy sund od uvyipuruinu

pyns 10 pmIvurd v3w Su Avyup-3nd vs 421yop2) Sund idop od a1

89



The Normal Lights

Volume 17, No. 2 (2023)

Apmis 0} way) pajeAnow
[oIyMm S)udpnIs oy
JUSWIZRINOOUS PUEB
21ed ssa1dxo 0) wnipaw
© oweoaq drysuonelar

JIayoea)-juapnis

SUOI)IIINU] [BUONEATIOIA

uossa[ ure[dxa 03 ow eNXd SUIAIS pue JuLed :JAOD

(suonsanb 0y uado pue ojqeyoeordde

a1e Koyy) od uvwvu a2)gnyovo.ddp vjis od uvwvu uado od uonsanb dvw Ind

‘ASNOdSTI WILVEIAA
payse uoym d[qeydeordde ;30D

("oul M PAUISIUOD
SI 91 Jey) pue)sIapun [ 'sd£d MoK Jo o1eo oye], 942 IOI0 INOK UINI J USIOP SSB[O

aurquo s1y) odoy] | "'uoneMIs IN0A pue)sIdpun [, Jey) ow sagessowr Ioyoed) A)

A1 1120100 Sund od oy upyipuuLU SUDIDY | O
vyt Supd owr uvip3uy vivu Suvd ow vS1 VS PAISHYPUL 1pUlY AD SO U110 SUOJT

pung “ow undn3vjpy Sup oy uvyipuuIILY, DU UIYDPS PAS od 23DSSIUI-IUSDN
‘ASNOdSHY WILVEYIA

SIOYOLQ) 9JRIOPISUOD PUL PAJUSLIO AIOA (HAOD

*(90u0pyu0d Al J500q A1) pue ‘A[pusLy pue Sunepowodde K19 a1e A3y )

.. 0y 20uap1fitod Sund od 1s00g-ouiq ‘unuvd (puatif puv od SunppowoIdn Liaa,,

ASNOJSHY WILVAIIA

240D A[puaLi} pue Sunepowodde AA A0

90



The Normal Lights
Volume 17, No. 2 (2023)

spuapnys Suruvu 140fJo Sund 2z1udod2a.40.41u Ivg ngouL svw uvu (pv-Ivu Juod

0y 01sn3 svwt ‘qol a3 v pip | pu 0y fo.ud u aSDPY DS 0YD UPYIGDSVULS FUINN] DS

(spuapmys 1oyjo 95BIN0JUD 0} A10)s AW JO 9SN LW OYM [SIOUOBD)] A1k dIoY L) "0y

2502 Sund syuapnis Supqi vs vju 230.4n0d2U2-3uvuid Pu P Fuod UPWDU UOLDJY

‘ASNOdSTI WILVEIAA
JIOIARYQ SSE[O PO03 pue sanifiqe Jo uoneralddy a0

(. 311 31 Sutop a1,nok Qua[IX4,, ‘Suikes sasield [eqioA oy}
2qKeIN) o1 poavur3 Sund vuny ~Suyp3vpy,, vu spiom fo asiv.ad Sund od 0in3ig

(‘spiom SuiSeinodus Aes Aoy L) ‘spiom Surdp.nodua n3ur 3u vjis od 1GpspSIHN

ASNOISHY WILVIIHA

JUMISVIN0IUTT SUOIEPUILIWOD JO SUIALD :HAOD

("ow syreo [10ssojoxd Awr] uay) pue jeyo e

puos jsnf | ‘[10ssajoxd Awr] yyim Sunyiowos AJLe[d 03 paou | uaym udy ‘[1ossojord
Au] q11m 19BIU0D 1OIIIP IARY | ‘SUIYIDWOS PadU [ UdYAL) “0yv od vu ndiu
un3vmip) sodpy pAis od 3uvj oy 10yd-vyd1 PAUDY DS Af1iv]I-1 SuoyD od upSuv]ILY

Avw 3nd sodpy ‘vAuny s oy od 1ov)u0 122.41p Avw oyv od uv3uvjivy Avw v g

‘ASNOISHY WILVIIIA

91



The Normal Lights

Volume 17, No. 2 (2023)

(‘syuapmys ‘sn 10J Suneanow pue [nydjay 194 st Ajijepowr Sururea]
MU SIY) UI SJUIPNIS JO 110D ISA[[BWS o) SUIZIUS00Y 19PIRY UIAD Apnjs 0}

juem [ a1ow oY) qof 1eaIS © pIp | Jey) SSe[O ul ow p[o) 10ssajoid Awr 10A0UdY A )

‘Spuapnys p3ut Sutup vs pavd appaoOwDYPYLU D DID]D]

od Suopnipyvyvu 3up.1qos ‘A1ppouw mau 3uodv3u 11170y und vd ouvnd jyvy

92



The Normal Lights
Volume 17, No. 2 (2023)

Instructional Interactions (Synchronous class
interactions, Distribution of Instructional Materials,
Accommodation, and Teachers’ Skills Enhancement).

During flexible learning, participants described that their
relationship with teachers primarily focused on how they
would cover the course content and satisfy the course
requirements. The participants perceived that their teachers
treated them as regular students during synchronous classes
despite their visual impairment. As they interacted, teachers
setthe structure, managed expectations, maintained discipline,
and formed agreements with students. Since synchronous
classes were allotted to discuss the course content and
explain learning tasks, casual conversations about personal
matters were reduced. Thus, establishing warm and close
relationships with teachers and classmates became difficult
for students.

Moreover, the participants asserted that adjustments
must be made and their preferences be considered when
teachers prepare instructional materials. Although most
students preferred to use Braille, well-prepared instructional
materials were appreciated. With students who have partial
blindness, slides should have bigger font sizes and simpler
font styles with fewer colors or designs. For students with
total blindness, files in digital formats are preferred (e.g.,
slides supporting text-to-speech, e-books, and audiobooks).

Participants acknowledged the teachers’ efforts to
accommodate their special needs. Most liked how instructional
materials were prepared, organized, and distributed. They
hoped that this arrangement would persist after the pandemic.
Since internet connections were unstable and that screen time
should be lessened, one participant shared, “Sana po may
ibigay pa rin pong module next term kasi malaking tulong po
yun sa akin pag nag-aaral po offline” (1 hope that modules
will still be provided next term because it can help me learn
while studying offline).
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Aside from providing instructional materials,
teachers also showed accommodation by monitoring students
with visual impairments and made sure they could cope
with lessons. Some teachers even scheduled meetings with
the student’s parents or shadow teachers to determine their
progress and assistance needed. In their university, students
with total blindness received an exclusive accommodation
called a “buddy system,” where teachers designate a regular
studentto assist with academic tasksand platformuse concerns.
Contrarily, participants felt neglected and disappointed
by some teacher behaviors that showed disregard for their
special needs, such as providing instructional materials and
academic tasks that seemed favorable only to students with
normal vision, delayed sending of recorded meetings, giving
requirements with vague instructions and tight deadlines, and
being unresponsive when they sought clarifications.

Participants perceived that teachers needed to
enhance their skills to become more sensitive and responsive
and foster positive relationships with students with visual
impairment. For teachers’ improvement, one participant
asserted that teachers should know more about who their
learners are. She explained, “kasi kahit na pare-pareho po
kami na blind, magkakaiba pa rin naman po kami ng talent
at skills at capacity” (even if we are similarly blind, we have
differences in terms of our talents, skills, and capacity).They
recommend their teachers to have improved social skills,
deeper concern for their students’ welfare, and develop
appropriate assessment procedures. Teachers’ familiarity with
assistive applications used by students with visual impairment
will also help them relate to their students and provide
customized learning tasks and necessary accommodations.
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Motivational Interactions (Care and Encouragement)

The two identified subthemes reflected how student-teacher
relationships also became a medium to express care and
encouragement to students. Generally, professors were
perceived as considerate and welcoming. One participant
said, “Very oriented naman po and considerate yung mga
teachers, approachable naman po sila ganun po” (They
are very oriented, considerate, and approachable). They felt
cared for when teachers provided academic-related assistance
and health advice. In contrast, students also recalled some
inconsiderate and insensitive teacher behaviors that reduced
their academic motivation, such as declining a student with
total blindness to receive assistance from a shadow teacher,
being unresponsive to queries, refusing to send instructional
materials, and giving labels such as “fanga” (stupid).

Moreover, the participants felt motivated when
teachers encouraged them. One participant mentioned, “very
accommodating po and friendly ganun, bino-boost po yung
confidence ko” (They are very accommodating and friendly,
and they boost my confidence). Commendations boosted
confidence and increased feelings of worth. They appreciated
professors who noticed their good class behavior, such as
being consistent in attending synchronous classes and being
assertive. Two participants recalled being openly praised
in class and used their stories to motivate regular students.
One (1) appreciated this kind of recognition, while the other
preferred that complements be communicated privately to
avoid unnecessary attention from others.

Discussion

This section presents how the findings of the present
study were compared and integrated with other studies. A
conceptual model is also presented at the end to illustrate
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how certain student and teacher behaviors can help students
satisfy their autonomy, competence, and relatedness needs
based on the Self-Determination Theory and to enhance the
flexible learning and student-teacher relationship of students
with visual impairment.

Flexible Learning

For college students with visual impairments, the flexible
learning experience is shaped by environmental and personal
factors. Environmental factors of flexible learning experience
include teachers’ manner of implementation, internet stability,
and device availability/functionality, which seemed to be
beyond their control. On the other hand, the personal factors
include ambivalence, need for upskilling, receptiveness to
seek social support, and adverse health consequences.

Despite the pandemic and shift to flexible
learning, they experienced inclusion as they remained to
be mainstreamed, and received instructional materials
and academic requirements. Utilizing blended modalities,
teachers used synchronous and asynchronous modalities to
maximize students’ learning and decide on the course design,
development, and implementation process (Hodges et al.,
2020; Perveen, 2016).

Since the implementation of blended modalities
heavily relied on technology, digital equity was necessary
but was difficult to ensure. Students were concerned about
internet stability and device availability/functionality, as
lacking either one or both could greatly disrupt learning.
Fast and reliable internet connection, device ownership, and
money to provide for these learning resources were common
concerns for Filipino learners (Baticulon et al., 2021). Aside
from inadequate access to the internet and digital devices,
the performance of internet providers was ranked barely at
the bottom half and hampered inclusive access to information
(Dhawan, 2020; Hallare, 2020; Salac & Kim, 2016).
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From the environmental factors, which they barely
had any control over , the students were left to figure out
how to cope with the learning plan designed by their teachers.
Also, they would try to find solutions when their devices and
the internet performed poorly . If none, they would accept the
circumstance and do whatever they can. Experiencing flexible
learning allowed them to reflect upon personal factors i.e., on
how the experience affects their thoughts, feelings, physical
health, and on what they can do. Because of challenges
coming from environmental factors of flexible learning, the
students developed ambivalence. Students enjoyed flexibility,
freedom, comfort, and reduced pressure. Conversely, they
felt hostile towards flexible learning. Aside from poor
connectivity and lack of available/functional devices, they
developed mental health concerns as they studied alone with
longer screen time and home-related distractions. Students
with partial blindness experienced headaches and eyestrain,
making flexible learning even more strenuous. They were
also prone to experience fatigue more severely than normally
sighted adults (Schakel et al., 2019).

As students increased awareness and acceptance
of their situation, they learned to cope with ambivalence
and realize the need to upskill. Flexible learning promotes
autonomy and empowers students to apply different learning
strategies and develop new skills to solve personal problems
(Cortes, 2020). In addition, students used strategies to
improve their digital skills (e.g., navigating applications,
websites, and devices) and self-management skills (e.g.,
time management and goal-setting). They sought social
support from their parents, peers, teachers, and classmates.
In this way, students relatively performed academically and
practiced self-care.
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Student-Teacher Relationship

In this study, the student-teacher relationship is composed
of purposeful interactions that are mostly teacher-initiated
to instruct and motivate the students. As a result, students
with visual impairment are encouraged to learn and perform
academically. Some students with visual impairments tend to
hide their need for accommodation, shy away from seeking
support, and experience physical and mental health concerns.
People with disabilities are prone to mental health problems,
struggle to perform fully, and need support, but often get left
behind (Toquero, 2020b). When their worries and concerns
are unattended, their autonomy could weaken, inhibiting
their academic success.

Recognizing that students struggle in the sudden
transition to flexible learning, teachers can maximize
their relationship with their students so that it can
become a channel for meaningful interactions that serve
instructional and motivational purposes. Teachers facilitated
synchronous classes and provided instructional materials and
accommodation. They also expressed care and encouragement
by being approachable and considerate by giving praises,
compliments, and self-care reminders. Contrarily, students
felt demotivated by some unaccommodating, inconsiderate,
and unsupportive teachers. Thus, the students perceived
that by increasing sensitivity, teachers could improve their
skills when relating to teaching and responding to the needs
of students with visual impairment. As a result, students are
likely to learn more and develop a positive relationship with
their teachers.

Having a positive student-teacher relationship could
mitigate students’ struggles with flexible learning. They
felt reassured knowing that their teachers understood their
condition and limitations. Teachers could create an ideal
learning environment for students with visual impairment by
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maximizing blended modalities through thorough planning
and proper implementation (Perveen, 2016). Providing clear
instructions and expectations could help students develop
autonomy, self-direction, and independence as they could
plan how to manage their time to study and accomplish their
requirements.

Teachers could advocate for equity and inclusion
by ensuring students receive proper treatment and
accommodation. Aside from monitoring their progress,
the provision of disability-specific accommodations such
as having a shadow teacher and customized instructional
materials for students with visual impairment and a buddy
system for those with total blindness would likely decrease
the tendency to be left behind and ensure that they receive
learning opportunities like regular students (Stone et al.,
2019).

Well-oriented and skilled teachers will likely develop
positive student-teacher relationships and empower student
autonomy, accessibility, and inclusion (Whitburn, 2014). In
addition, teachers’ familiarity with assistive technologies
and specially adapted materials for people with visual
impairment, initiating communications, and being responsive
to consultations could guide them in instructional planning,
customizing instructional materials, designing assessment
procedures, and deciding on further accommodations.

Trained professionals will likely become more
confident and unrestricted when interacting with students
with visual impairments (Ajuwon et al., 2015). They could
easily express care, encouragement, and supportiveness
towards their students. In response, students were likely to
feel valued and motivated to reach their academic goals.
These could also increase their class engagement and self-
determination skills (Cmar & Markoski, 2019). Therefore,
teachers must reflect on their attitudes, verbalizations, and
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behaviors towards these college students, ensuring that the
relationships they form with them are positively nurturing for
academic success.

Looking into the lived experiences of flexible learning
of students with visual impairment during COVID-19, it is
evident that despite their impairments and factors beyond
their control, they proactively seek solutions to ensure that
they can still fulfill their academic tasks. In terms of their
student-teacher relationship experiences, students’ narratives
suggested that teachers play a more active role in forming a
relationship with their students. Students are merely on the
receiving end of instruction and motivation coming from
their teachers.

Integrating the grounding concepts in Self
Determination Theory and drawing insights from the flexible
learning and student-teacher relationship experiences of
college students with visual impairment, it is evident that
students and teachers both exemplify behaviors that satisfy
three psychological needs such as autonomy, competence,
and relatedness. Students exercised autonomy through time
management, coping, and problem-solving. They become
responsible for their learning and are able to manage
concerns related to flexible learning. The students increased
their competence and relatedness as they sought and received
appropriate support from others, like their teachers, friends,
and family members, to familiarize themselves with the
technology used in flexible learning. Likewise, teachers
could help students develop autonomy, competence, and
relatedness by increasing sensitivity and providing needed
instructional and motivational support.

About the research framework and purpose of
the study, Figure 2 illustrates how the specific student and
teacher behaviors identified from students’ examined lived
experiences can contribute to enhancing students’ autonomy,
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competence, and relatedness. When practiced by both
teachers and students, their experience with flexible learning
and student-teacher relationships can further improve (see
Figure 2).

Figure 2

Student and Teacher Behaviors Promoting Positive Experiences
on Flexible Learning and Student-Teacher Relationships

Student Behavior Teacher Behavior

Designs lessons assessment plan and
instructional materials with sensitivity to
students’ impairment

Exercising autonomy towards academic
tasks and personal leamning

Behaviors that
Promote

= Coping with environmental factors,

ambivalence, and adverse health Positive + Provides consideration and
consequences Experiences on accommodation (e.g. extension of
i Fle?cihlc " deadlines, shadow teacher, buddy system
carmng an
*  Applying digital and self- =
o ettt Student- - E care and encourag

management skills T p

elationship

Develops skills in relating with and
teaching students

Disclosing of condition and seeking of
social support

Conclusions and Recommendations

The study described the lived experience of mainstreamed
college students with visual impairments on flexible learning
and student-teacher relationships during the COVID-19
pandemic. This aimed to address the population and practical-
knowledge gap as there is a scarcity of studies about the
lives of students with visual impairment, which is crucial to
determining practical recommendations responsive to their
academic and special needs.
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In this study, the flexible learning experience is
shaped by environmental and personal factors. Students
with visual impairments have no control over their teachers’
delivery of lessons, internet stability, or device availability/
functionality. Yet, they cope with ambivalence and exercise
autonomy through upskilling and seeking social support to
adjust to the demands of flexible learning despite its adverse
health outcomes.

This study has made a timely and important
contribution to the overall knowledge on inclusivity in
higher education. By understanding the lived experiences
of the students, the study identifies several practical and
methodological implications and recommendations relevant
to understanding and promoting inclusive educational
practices for students with visual impairment.

A positive student-teacher relationship contributes to
a better flexible learning experience. By checking on students’
ability to cope, health conditions , and available resources,
and by being sensitive to their needs, teachers can provide
appropriate accommodation and support. Additionally,
providing customized instructional materials and activities and
utilizing assistive technologies could facilitate their academic
progress. This way, teachers encourage the development of
student autonomy, competence, and relatedness.

Moreover, they can ensure inclusion and equity
when dealing with mainstreamed college students with visual
impairment. Thus, to improve flexible learning delivery
and foster positive student-teacher relationships, teacher
training on disability awareness, appropriate teaching
strategies, and familiarization on basic features of different
assistive materials for people with visual impairment are
recommended. University services and provisions can be
revisited to ensure unity and equity. Collaborating with other
institutions can also be explored to further equip teachers
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with relevant specialized skills when engaging with college
students and create a more vibrant and inclusive learning
community.

The findings derived from this study were solely
based on the participants’ responses during the interview. The
sample size was small, and its findings were not generalizable
to all mainstream college students with visual impairments.
Future researchers may consider increasing the number of
participants, utilizing the triangulation technique, case study
approach, or quantitative measures.

Moreover, conducting a post-pandemic study in the
context of flexible learning and student-teacher relationships
is recommended to provide research-based evidence that
will guide the development of inclusive academic policies
for college students with visual impairment and perform a
comprehensive needs assessment that would help university
administrators to develop programs that will support their
academic progress and enhance their overall university life.
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