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Abstract The necessity to train student-teachers for
an increasingly evolving curriculum will only mean
that every tertiary institution should strive to produce
passionate and committed educators. The study explored
the underlying teaching experiences of all 96 student
teacher—extensionists during tutorial sessions. Their
teaching experience has been transformed into the phases
of experiential learning theory and explored using mixed—
method research design. Findings showed that these pre-
service teachers discovered the passion for teaching amidst
challenges in the chosen profession, as such, teaching
was neither innate nor a calling; teaching is chosen
and enhanced through reflective and relevant personal
experiences across experiential stages. With these findings,
a substantial increment of firsthand teaching activities like
tutorial sessions should be an integral component in a
teacher education curriculum.

Keywords: extension research; noble profession; peer
tutorial; practice teaching; small-group discussion

Introduction

Teaching is a dynamic task that requires teachers to
simultaneously perform tasks effectively and efficiently,
which will safeguard and support the maximum learning of
students. It is a profession that entails hard work, imagination,
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and patience to become an effective and efficient educator
(Blaik, 2013). Presently, in the teacher education programs
of various Higher Education Institutions [HEIs] in the
Philippines, improving the quality of future teachers imbued
in bringing lifelong learners capable of revitalizing learning
experiences remains a challenge (Chitiba, 2012). Along
with this challenge is the coping-up attitudes of teachers in
teaching the dynamics of academe in the interdependent and
global society is yet to be developed (Zhao, 2010; Zeichner,
2010). With this existing state in teacher education, becoming
an ideal teacher needs varied foundation skills integrated
into the curriculum to produce quality outcomes — to be
innovative, collaborative, and globally performing (Andreas,
2012; Meirink et al., 2010).

Current programs in teacher education institutions
in the Philippines include experiential learning courses like
field studies and teaching internships. These courses aimed
at equipping the pre-service teachers with both knowledge
and skills needed in the profession as mandated by the
Commission on Higher Education [CHED]. However, Ulla
(2016) found out that the learning experiences of the pre-
service teachers were not sufficient to help them develop
as real teachers because of challenges such classroom
management, confidence in teaching, and teaching strategies.
These observations were evident proof of considering
another experiential program like tutorial classes to increase
the participation and exposure of the pre-service teachers to
the teaching-learning process.

The need for more experiential courses will help
to secure quality teachers in the country, especially that
the Philippines Statistics Authority (PSA, 2013) claims
that about one in five college graduates (20%) takes a
program in the field of teacher training and education
sciences. Unfortunately, from the number of enrolment, the
Commission on Higher Education (CHED, 2019) as reported
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by the Professional Regulation Commission (PRC) showed
a minimum passing percentage of 31% average in 10 years
for the licensure examination, both in the elementary and
secondary. This reality as pointed-out by the Philippine
Business for Education (2018) is that there is a need to
improve education to improve the quality of teachers. These
statistics showed an alarming state of education because the
performance in both licensure examination and classroom
delivery displayed a critical condition of the educational
system. This sustained learning crisis may be attributed to the
concept that many school systems in the developing countries
have little knowledge on programs to increase exposure to
support learning (The World Bank, 2019).

Tutorial sessions engage pre-service teachers in the
teaching-learning process, which makes it vital in battling
the challenges of teacher education programs at present.
Apparently, the Philippine education requires support for the
flexibility and content advantages of education students and
relevant teaching experiences, which are deemed significant
to the long-term pursuit and sustainability of excellence in
the teaching profession (Doney, 2013).

Flexibility and Content Advantage through Tutorial

Utilization of the teacher professional standards to improve
and sustain the kind of education we have and the kind of
students we have today to address the worldwide predicament
may be a good start (Santoro et al., 2012). The standards
discussed the following: accepting the right students,
retaining who are doing well, counseling low performing
students, and ensuring quality experience. The system
calls for an individual to be knowledgeable in the area of
interest, flexible to adapt to the dynamics of teaching, and
be proficient in successfully delivering the teaching-learning
process. In order to become a flexible and knowledgeable
teacher, supplementary teaching-related activities are needed
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to nurture the skills of becoming a teacher, like engaging
pre-service teachers in experiential activities such as tutorial
sessions. This system supports the claims of Santhanam and
Codner (2012), where they found that appropriately trained
and skilled tutors play an essential role in literacy tutoring
intervention practice because they will undoubtedly improve
the academic performance of the students. Improvement of
performances only indicated excellent content knowledge
and strategies. Also, experiences of pre-service teachers
during tutorial meetings teach them to become productive,
efficient, and passionate educators capable of harnessing the
minds and hearts of the students.

In addition, Asikhia (2010) revealed that teachers
considered teaching method as a factor influencing the
performance of the students. Appropriateness of the methods
implies that a teacher who does not exhibit mastery of the
content cannot properly enact the subject. Proficiency in the
discipline is relevant because students’ skills and learning
experiences vary; thereby flexibility to adjust to these needs
matter (Ling & Marton, 2012). Teaching is somewhat random
as in tutorial sessions where education becomes sophisticated
and bendable because of the diversity of students present in
every setting. Teaching abilities include finding teaching-
learning strategies appropriate for the students accompanied
by the sturdy foundation of the topics assigned which is
highly present in every tutorial activity.

Tutorial as Novel and Relevant Teaching Experience

Opportunities requiring critical thinking, independent
learning, and active cooperation and learning from peers
generate more significant understanding of the students
(Moraros et al., 2015). These approaches in the teaching-
learning process necessitate an educator who has knowledge
and skill to look for new strategies to be applied, which will
address the needs and capacity of the students. Similarly,
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Arasti and colleagues (2012) have found that students shape
an improved understanding of the concepts more successfully
when they are involved in the actual settings. Tutors’
participation helps them to nurture the heart of teaching at
the same time, improving their knowledge and skill in the
chosen profession.

Bowman-Perrott and colleagues (2013) furthered
explain that tutorial is not just a supplemental activity for
transfer of knowledge, but an effective intervention for
improved performance of the pre-service teachers because of
the individualized nature of performing the task as a teacher.
Tutoring enhances the potentials of a pre-service teacher to
fulfill the teaching career at his/her pace (Horn & Staker,
2014). Exposure of these students to tutorial sessions will
help them understand necessary adjustment needed to ensure
understanding of the teaching and learning process. The
adjustment made during their tutorial experience will make
them resourceful and committed educators imbued with
passion for teaching.

Dedication of these teachers during the activity
was found useful in problem-solving that improved the
performance of the below proficient learners (Evans &
Moore, 2013; Tan & Gevera, 2020; Ting, 2013). As such,
effective educators in the regular tutorial sessions are needed
to foster the knowledge increment of the students under any
educational literacy program.

In HEIs offering teacher-related programs, few
studies have been found to focus on the tutorial as a strong
actual learning experience for pre-service teachers to provide
experiential lens to the teaching and learning process, nurture
their attitude and motivation in teaching, and be successful in
the field. There were various strategies considered to improve
the passion and commitment towards teaching, but few of
which found tutorial sessions as practical teaching experience

276



The Normal Lights
Volume 14, No. 2 (2020)

in equipping pre-service teachers to become effective and
efficient in their career. Opportunities of having tutorial
sessions include mastery of subject matter, assessment in
learning, evaluation of performance, and approaches in
teaching-learning process. Although tutorial is highly an
individualize instruction, it does not limit the kind of strategy
applicable to larger classes. In fact, individual instruction
was not fully explored by teacher education programs as a
potential actual learning activity to harness the knowledge
and skills of the soon to be educators (Chabay, 2013).

Tutor as vital experience as a teacher is the
assumption of the study, which claimed that tutorial sessions
of pre-service teacher would shape the teaching profession
and will teach them that teaching is not just a career but a
great vocation. Variables like the reflection of students in
tutorial sessions, the perception in education as a calling,
and attitude towards the teaching profession were reflected
in the experiential learning to prove whether tutorial with the
children shapes and relive the teaching experience.

The Framework of the Study

Relative influence of the tutorial experiences of pre-service
teachers and other factors across their experience that will
affect the development of commitment to become educators
are explored as shown in Figure 1.

The study is anchored on Experiential Learning
theory of Kolb (2014). The theory focuses on the experiences
of an individual as a motivational factor in enhancing the
learning experiences of an individual. The learning theory
includes four cyclical stages, namely: concrete experience,
reflective observation, abstract conceptualization, and active
experimentation.
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Tutorial
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Figure 1. The Cyclical Pattern of the Experiences in the
Actual Teaching.

Experiential courses are important factors to develop
the teaching capacity of any pre-service teachers which
is evident in tutorial session. Tutoring diverse students
challenged both the heart and the mind of these students
to create a vivid picture of the profession they are about to
partake. In the teaching learning process through tutorial
sessions, reflection, perception and attitude towards the
profession have developed along the cycle of the experiential
learning. The experiences allowed the tutors to learn and
reflect on the challenges and appreciate teaching more than
just a job to improve life; it will now apply the academic
experiences in reliving education, the lesson as a profession
and a calling.
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Purpose of the Study

The study aimed to determine the relative influence of
the tutorial experiences of pre-service teachers to the
determination and commitment to become an effective and
efficient teacher in the academic community. Specifically, the
study sought answers to the following objectives:

1. To describe the reflection of pre-service teachers
during the tutorial sessions;

2. Toidentify the perception of pre-service teachers
in teaching as a calling;

3. Todistinguish the attitude of pre-service teachers
as exposed to the activity; and

4. To determine the significant relationship across
stages in the experiential learning.

Methodology
Research Design and Study Context

The study utilized a mixed-method research design to correlate
the quantitative values of the lived experiences of pre-service
teachers and to provide a qualitative description along with
the experiential learning activities of the participants.

The locale of the study was eleven (11) barangays
in a rural municipality of the province of Southern Leyte
in Eastern Visayas, specifically the house of worships of
the partner Christian Churches of the extension program.
Beneficiaries of the program were underprivileged children
identified by the Korea Food for the Hungry International,
Inc. Academic enhancement of these children was the
primary goal of the program, which a state university was
tasked to developed and sustained. In promoting student
engagement in the extension activity, pre-service teachers
were encouraged to become tutors of the program.
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Participants

Complete enumeration sampling was used in the study.
Ninety-six (96) sophomore and junior levels pre-service
teachers currently engaged in the tutorial program of the
extension activity are included as participants of the study.
Their specializations were English, Filipino, Mathematics,
Science and Technology and Livelihood Education.

Table 1.
Demographics of the Participants.

Factor Total Year Level
Sophomore Junior

Gender

n 96 35 61

% Male 375 28.6 26.2

% Female 62.5 71.4 73.8
Specialization

n 96 39 57

% English 31.3 30.8 31.6

% Filipino 14.6 15.4 14.1

% Mathematics 30.2 35.9 26.3

% Science 15.6 12.8 17.5

% TLE 8.3 51 10.5

Instruments

A researcher-made questionnaire, comprising 15 items was
developed to gather all needed data to measure the Reflection
of Education Students in Tutorial Sessions (10 items)
and Perceptions on Teaching as a Calling (5 items).This
instrument utilized the 4-point Likert scale to gauge the levels
of the participant’s agreement on the statements pertaining
to the variables being measured. Validation of the questions
was performed by sets of pre-service teachers, peer faculty,
and the researchers for triangulation of the inferences through
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a constructivist viewpoint because of the uniqueness of the
individual. Cronbach Alpha was used to test the internal
consistency of the questions, results of which are .798 and
.899 respectively which are within the range of acceptable
values .70 to .90.

Revised polls taken from Alkhateeb (2013) were
used to quantify the attitude of the pre-service teachers on
the perception on teaching as a calling. The questionnaire
comprises 27 items which are written in positive and negative
statements, 19 items and 8 items respectively. It utilizes
4-point Likert scale in measuring the agreement levels. The
items have Cronbach Alpha result of .840.

Data Collection and Analysis

Permission was made to all partner agencies of the extension
activity of the university before the conduct of the research
to all pre-service teachers who are identified as study
participants. Before the interview, the researchers asked
for consent to gather information for the research. Also,
anonymity of the participants was maintained to ensure
confidentiality. Face-to-face guided interviews were used
to collect data during the tutorial session, which were held
every Saturday morning from 08:00 am until 12:00 pm in the
academic year 2017-2018.

Collection of data from the participants was conducted
following the stages of the Experiential learning of Kolb
(2014). Actual involvement of a pre-service teacher during
their tutorial sessions is the initial stage of these students in
the cyclical process. Selection procedure to become part of
the extension includes flexibility and expertise in academic
subjects so that they can adjust to the degree of variation of
students under the program. After the initial encounter with
the children, a visit was made by the researchers, and tutors
were asked to define the reflection of pre-service teachers on
the real-time experience during their tutorial sessions. This
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experience is the part where the pre-service teachers rethink
the involvement they had and make reflective thoughts as
to teaching. After the reflective stage, identification of the
perception of pre-service teachers in teaching as a calling
was measured in another site visit. The tutors conceptualized
the kind of profession they would like to undertake. On the
third and last visit, the pre-service teachers have experienced
enough time tutoring while receiving a minimal amount
of allowance to teach children at multi-grade. Questions
distinguished the attitude of pre-service teachers as exposed
to the activity where they have realized the brawl and
challenges of a teacher in the actual setting.

The cyclical pattern of the involvement of the
future educators challenged and molded them to assess their
potentials and qualification to be a full-fledged teacher in any
institution. The pattern was further explored in the study by
determining the significant relationship across stages in the
experiential learning which was done after all the data were
collected.

Mean and the standard deviation were used to
quantitatively the responses. In finding the significant
relationship of the experiences, responses of the respondents
were summed up. They were treated using Pearson correlation
to determine whether the reflection, perception, and attitude
in teaching were significantly related.

Results and Discussion

The relative influence of the personal teaching experiences
of the pre-service teachers was explored through the different
stages in the experiential learning cycle. Tutorial sessions
served as stimulant in the sequence geared toward harnessing
passion and dedication to the profession, eventually to quality
education in the Philippines.
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Reflection on Tutorial Sessions

Tutorial activities played a positive effect in any engagement
of human endeavor. Duijnhouwer and colleagues (2012)
supplemented that tutorial has diverse opportunities for self-
reflection characterized by commitment and determination to
be successful. Reflecting on oneself is a way of thinking and
rethinking of a task, whether there be worth the effort and
time, at the same time discerning the concept of becoming
a teacher. Table 2 presents the measurable description of the
reflection done by the participants.

Table 2.
Quantitative Description of the Reflection of Education
Students.

No. Statements Mean SD Description

1 The tutorial session makes me

) 3.36 4813 Strongly Agree
confident.

2 Having tutorial sessions help me

) 3.48 .5200 Strongly Agree
understand the profession better.

3 | can solve any problems related to
teaching because of tutorial session 3.38 .5052 Strongly Agree
activities.

4 | can introduce my point of view more

. . . 3.44 .5166 Strongly Agree
freely during the tutorial session.

5  The tutorial session makes me think

" 3.45 4973 Strongly Agree
critically.

6 | tend to be creative during tutorial

3.39 4867 Strongly Agree
sessions. 9y Ag

7 The tutorial session makes me

’ 3.53 4990 Strongly Agree
responsible for every step | take.

8  The tutorial session helps me work

s . 3.55 4973 Strongly Agree
individually or with groups.

9  The tutorial session helps me to
work objectively and to separate my 3.48 4996 Strongly Agree
emotions.

10 The tutorial session helps me to be

3.50 5000 St ly A
flexible. rongly Agree

Legend: 1.00 — 1.74 (Strongly Disagree), 1.75 — 2.49 (Disagree), 2.50 — 3.24 (Agree),
3.25-4.00 (Strongly Agree)
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Reflection questions were asked to all participants of
the study to define how they see the experience. The tutors
responded “strongly agree” on the idea that the tutorial
session makes them responsible for every step they take
and helps them work individually or with groups. Also,
they consider tutorial sessions as an avenue to improve their
confidence, more especially in freely expressing their points
of view. Deviations of the participants’ responses are high,
which means responses are similar to other tutors.

The tutorial session is a configuration of small groups
of students discoursing content of their class discussion at
school facilitated by a person acting as the teacher (Wood
& Tanner, 2012). Successful delivery of the sessions entails
self-preparation from the participants because making
activities for their learners requires time and creativity.
These preparations undertaken by the tutors enable them to
self-reflect on their teaching experiences. Reflection in the
experience resulted in a transformation that is compelling
to the professional development opportunity, which can be
nurtured and supported. The unique experiences of teaching
encourage content, process, and premise reflection that can,
with appropriate support, ultimately improve education
(Boud et al., 2014).

The lingering thoughts of uncompensated efforts and
time tested the commitment and passion of the tutor, comes
the reflection in a form of turning the experience into learning
how it is like to be an educator. Tutorials affirm that when
placed at worst-case scenarios, will and passion stand before
compensation.

Perceptions of Teaching as a Calling

Teaching is the noblest profession and a calling. The pre-
service teachers’ self-evaluation of their characteristics,
competencies while working with children will eventually
shape the desire to teach and live the profession as a calling
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(Caires et al., 2012). Calling implies deep-rooted belief that
teaching is the only occupation that makes sense. It can be a
simple stimulus to the teaching profession as an aspiration to
work with young folks, and the interest in subject matter and
teaching (Lynch, 2015). Conversely, perceptions of the pre-
service teachers on teaching were surprisingly contrasting to
the existing notion as reflected in Table 3.

Table 3.
Quantitative Description of the Perceptions of Teaching as
a Calling.
No. Statements Mean SD Description
1  Teaching is inborn. 2.40 .5859 Disagree
Teaching is a desire. 2.76 .6249 Agree
Teaching is a service. 3.14 4477 Agree
4  Teaching is passion. 2.88 .6166 Agree

5 Teaching is a vocation.  2.35 .6767 Disagree

Legend: 1.00 —1.74 (Strongly Disagree), 1.75 —2.49 (Disagree), 2.50 — 3.24 (Agree),
3.25 —4.00 (Strongly Agree)

As reported in the Education International [EI]
(2011), teaching is a profession that lies at the heart of
the learning of the children and their social, cultural, and
economic development. It will take a profound educator
to adequately address the needs of the learners. Added
by Weinberger and Shefi (2012), pre-service teachers’
professional identity is formed by being born as a teacher
that will render potential teaching abilities to provide
integrity in the profession.

Responses of the participants show that most of
them disagree on the idea that teaching is inborn and a
calling. It was supported by the concept of Fenton (2016)
that desire, natural aptitude, subjective determination, and
all the other ideas is not bound up in the notion of a calling.
This characteristic is an indicator that students nowadays do
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not think that teaching is innate and a calling, but rather a
career that can be harnessed when chosen by heart.

Meanwhile, the participants of the study all agreed
that education is a desire, service, and needs passion to
fully execute the teaching profession. Teaching is about the
intellectual and emotional commitment to pupils, colleagues,
or parents more importantly, by self through consistent
appraisal and renewal of determinations and practices. It is
envisioned as an influence on understanding and improving
the teaching vocation, and to carry new visions to the work
and lives of teachers (Day & Gu, 2014).

The Attitude on the Perception of the Teaching Profession

Clear experiences have a positive effect on the
teaching profession mindset. Such involvements are types of
practical means for pre-service teachers to decide whether or
not to flourish and to be persistent or not in the field for a
more extended period. The public conception of the teaching
profession has been negative; these views resulted in the
deviation of the determination of the students in pursuing
the career, eventually the attitude on the perception of the
teaching. Positions of the participants on their attitude towards
teaching were consistent across the questions presented in
positive and negative statements for response consistency as
shown in Table 4.

Table 4.
Quantitative Description of the Attitude of the Education
Students on Teaching.

No. Statements Mean SD Description

The impression of
1 becoming a teacher 3.09 4804 Agree
appeals to me

The teaching job is
2 ) 3.05 3017 Agree
suitable for me
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10

1

12

13

14

15

If I had to select a career
again, | would favor
becoming an educator

3.04

.3796

Agree

| trust | will be useful in
the teaching work

.5254

Agree

| believe | can overawe
the problems | will have in
the teaching occupation

3N

.3497

Agree

| would like to toil as
a teacher even under
challenging situations

3.02

.3813

Agree

| feel confident in the
necessities of the
teaching profession

2.84

4858

Agree

| believe | have a distinct
capacity for teaching

2.89

.5566

Agree

| think education

will provide me with
opportunities to be
dynamic and resourceful

3.14

.5519

Agree

It makes me pleased to
think that | will become an
educator

3.14

4238

Agree

| guess | will have much
to do when | become a
teacher

3.17

4930

Agree

The working conditions of
the teaching profession
attract me

3.15

5397

Agree

| ponder success in

the developments on
professional teaching
information as imperative

2.98

4783

Agree

| like chatting with people
working as educators

3.19

4161

Agree

| dialog about and
converse the issues
of education, learning,
teaching, and the
teaching profession

3.05

.3017

Agree
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I think I will be an
educated and competent
teacher

3.03

.2682

Agree

| find it worthy of
escorting people’s lives
by working as a teacher

3.07

.3306

Agree

The idea of educating
people things they do not
know delights me

2.82

.6291

Agree

| believe | will be
adequately respected by
society when | become a
teacher

3.06

2421

Agree

Statements

Mean

SD

Description

The teaching career is
uninteresting for me

2.06

.5740

Disagree

| think education does not
suit my life

2.35

.5200

Disagree

| reflect teaching does not
outfit my character

2.40

5492

Disagree

| remorse for having
selected the teaching
work

2.31

.6304

Disagree

| believe teaching is not
an opposite profession
for me

2.49

.6921

Disagree

| would not commend
teaching to those who are
to pick a job

2.4

7783

Disagree

| dread | will have
dilemmas in the teaching
career

2.37

.6249

Disagree

| do not like a
conversation about and
conferring the issues
of education, learning,
teaching, and the
teaching profession

2.25

.5659

Disagree

Legend: 1.00 — 1.74 (Strongly Disagree), 1.75 — 2.49 (Disagree), 2.50 — 3.24 (Agree),

3.25-4.00 (Strongly Agree)
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Pre-service teachers also show similar responses on
their attitude in their perception of the teaching profession as
exposed in the tutorial sessions. These responses indicated
that pre-service teachers had always been proactive upon
choosing this career. These students have developed the right
attitude towards teaching which is relevant to endure the
profession.

Hopler (2011) emphasized that attitude contributes
to the attainment of the goals and objectives of an individual.
The power of attitude leads you to make judgments that will
affect the individual. In the case of the pre-service teachers,
they encountered challenges in the preparation of lessons
to the variety of students, financial insufficiencies in the
creation of needed instructional materials in aiding learning,
and hostile attitudes and behavior of their students during
the session. These lived experiences of the pre-service
teachers were used by them to refract the inclination at the
orthogonal level, which is to make use of these challenges
into opportunities to fulfill the commitment of becoming a
teacher.

The majority of the pre-service teachers agreed that
they have a positive outlook in the teaching profession they
have chosen. These tutors have fully understood the in-and-
out of the job and have lived a sense of teaching. Usta and
Korkmaz (2010) suggested that the powerful stimulus of
prior involvements as students should highlight the tutorial
as structural and organizational factors in determining
commencement teachers’ practices and attitudes towards
teaching.

Significant Relationship of the Variables of the Study

Quantitative insights of the pre-service teachers in the
tutorial activities namely: reflection of students, perceptions
of teaching, and attitude on the teaching profession, were
correlated to determine whether there is a significant

289



The Normal Lights
Volume 14, No. 2 (2020)

relationship in the cyclical pattern of their experiences towards
the teaching career. The correlation of the variables of the
study shows immense connection in the process towards the
achievement of reliving education through tutorial sessions,
as shown in Table 5.

Table 5.
The Relationships of the Different Variables of the Study.

Variable n Mean SD 1 2 3

Reflection of Students 96 3.46 .5003 -

Perceptions of Teaching 96  2.71 5904 192~ -

Attitude on Teaching

) 96 2.94 4841 187 .510** -
Profession

* Correlation is significant at .05 level
** Correlation is significant at .01 level

Responses of the participants were associated
which show that all the variables found in the analysis were
significantly related. The reflection of the pre-service teachers
at the tutorial sessions provided them with an idea of the career
they should take. Blaik (2013) pointed out that reflection
exemplified complicated and intertwined boundaries and
constraints that need to be resolved by reshaping and
rearranging the reflective roles that are necessary for better
practice. These pre-service teachers learned how to be a
teacher in the field; their patience, perseverance, imagination,
and determination were built during the sessions with children,
thus influencing their understanding of teaching that it is
indeed a choice (Banner & Cannon, 2017). The perception
in teaching enables them to bring out opportunities to make
this a drive to continue and thrive in the profession they have
chosen to venture.

Education is a challenging thing to do when it
comes to working with children with varied personalities,
looking for a variety of activities and approaches to help
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tutees understand the lessons and enhance academic success
at school. These pieces of evidence reflect their attitude
towards the teaching profession. Undermining the emotional
understanding as a foundation in achieving and sustaining
at the workplace will put educator invulnerability, but when
a probable individual open in an environment where the
expectation is an irony, they will thrive because attitude
counts after all.

The pre-service teachers’ understanding of teaching
often has a significant impact on the responses to their
attitude towards the teaching profession, which means
that for an educator to have a positive approach to work,
they have recognized that teaching is more than just being.
Ajayi (2010) emphasized the need to recast their teaching
characteristics to accommodate the dynamics of the teaching-
learning process. It is not easy to teach; a pure heart in
education guarantees an optimistic attitude in the teaching.
This undertaking in the tutorial activities has reflected the
benefits of any individual who has wanted to teach; exposure
to such events will create a distinct and ideal educator for the
21st century.

Conclusion and Recommendations

Attitude and enthusiasm of a student to be a successful
educator in the field remained a challenge for any Higher
Education Institution. With this challenge, comes the primary
purpose of the study and that was to determine the influence
of personal teaching experiences of the pre-service teachers
during the tutorial sessions.

The study exposed that pre-service teachers who
participated in the tutorial sessions have found a love for
teaching in the midst of the complexities of the chosen
career. They made clear that teaching is neither natural nor
a calling because some teachers probably never dreamed
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of making teaching as their profession but were committed
and successful.

This impression proved the theory on experiential
learning experiences of an individual to any activities
promotes greater learning on its behalf. Thus, exposure of
pre-service teachers in tutorial session as another teaching
experience will develop the mind and heart of a true educator.

Teaching was never an easy profession; it needs more
than just a commitment to deliver excellent performance
in the field. It has to be nurtured and developed within an
individual through supplemental activities like small-group
tutorial activities that will fully harness their capacity as a
committed educator.

The study is limited to quantitative view of
determining the relative influence of the tutorial experiences
of pre-service teachers. Future research may include
intensive qualitative approach to capture the complete
experience of the education student as to how the passion
cultivated through time. Direction of research will cover the
following aspects: individualized instruction approaches,
and learning flexibility.
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