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Abstract

This study aimed to find out the factors 
affecting Social Science teachers’ burnout in 
selected State Universities in the Philippines 
in terms of job assignment, organizational, 
human relations, physical environment and 
out-of-school related factors. This study was 
also conducted to know the three distinct 
dimensions of burnout as experienced by the 
Social Science teachers with regard to reduced 
self-efficacy, exhaustion and pessimism and 
negativity towards others and work. There 
were 54 full-time Social Science teachers in 
selected State Universities in the Philippines 
who participated in this descriptive research. 
The Teacher Burnout Instrument (TBI) and 
the survey questionnaire determined the 
factors affecting Social Science teachers’ 
burnout. Result revealed that the level of 
Social Science teacher burnout on the three 
components: Component 1-Reduced Self-
Efficacy (M=45.25), Component 2-Exhaustion 
(M=26.39) and Component 3-Pessimism 
and Negativity Towards Others and Work 
(M=17.12) is within the average. Findings 
also show that while average burnout level 
appears to be tolerable, it may indicate a 
tendency for burnout to escalate to a more 
serious level and therefore need to addressed 
by the institutions (SUCs). And based on the 
identified factors affecting Social Science 
teachers, the Teacher Burnout Intervention 
Program (TBIP) is designed individual 
directed and organizational directed. 
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Introduction

The quality of teachers directly and 
indirectly shapes the future direction of an 
education system in a given country. For 
this reason, every society needs competent, 

dedicated and innovative teachers who can 
develop and challenge students to make a 
difference in their lives and in the larger 
society in which they are parts of. However, 
teachers often find themselves dealing with 
a number of challenges inside and outside 



30 ASIA Pacific Higher Education Research Journal                         Volume 4      Issue No. 2

disruptive behavior and autonomous 
motivation (Fernet, Guay, Senecal, & Austin, 
2012), and disrespect (Hastings & Bham, 
2003).

To Dworkin (2001), it is imperative to 
explain burnout from both the psychological 
and sociological perspectives so that 
appropriate intervention program may be 
made at the personal and structural level. The 
observation set by Dworkin (2001) backed 
by dearth of studies explaining burnout as 
stress indicator helped shape this study. 
From psychological vantage point, burnout 
is a failure to cope with job stress (Dworkin, 
Saha & Hill, 2003) and thus manifests itself in 
emotional exhaustion which can then lead to 
loss of a sense of personal accomplishment 
and a tendency to depersonalize relations 
(Maslach & Jackson 1981). Due to the 
nature of a teachers’ role, (dealing with 
students), they tend to look at their students 
as indicators to measure their lost sense of 
accomplishment. Consequently, strategies to 
address burnout are individualistic, which 
intend to help teachers be more resilient and 
to better cope with stress.

In the sociological perspective, it 
is conceptualized as a form of alienation 
involving the dimensions described by 
Seeman (1959; 1975 in Signe, Rayce & 
Holstein, 2009) including “powerlessness” 
or the relative lack of control over the events 
on one’s life of work; “meaninglessness” or a 
sense that one’s actions and the social world 
in which one operates are either absurd 
or incomprehensible; “normlessness” or 
a “Durkheimian view” in which the rule 
will not provide one with socially desired 
ends, “isolation” or the sense that one is 
alone, perhaps unwelcome and but at least 
estranged from others, and “estrangement” 
reflecting two dimensions “cultural 
estrangement” and “self-estrangement. 

For the purpose of this study, the 
researcher utilized the psychological 
definition which views burnout as a 
failure to cope with stress and sociological 
definition which views burnout as the result 

the four walls of classrooms. Additionally, 
teachers also have their fair share of job 
stress and pressure in their workplace. For 
instance, teaching demands more time and 
energy but with fewer resources available 
brought about by social, political and 
economic constraints. As a result, teachers, 
in most cases encounter reality shock when 
gap between expectations and life in the 
classroom is realized, leading to “a syndrome 
of emotional exhaustion, depersonalization 
and reduced personal accomplishment” 
which Brouwers and Tomic, (2000), 
Friedman (2000) and Hastings et.al. (2004) 
defined as burnout.

Burnout is a stage of stress that many 
of the teachers potentially go through at 
different stages in their lives. But what causes 
burnout? In a recent study, Ghanizadeh and 
Jahedizadeh (2015) reviewed 30 studies 
regarding teacher burnout to find the 
most salient sources and ramifications of 
this syndrome. Age, work pressure, lack 
of parental interest, reduced self-esteem, 
unpleasant classroom environment, 
student disrespect, role overload, teacher 
misjudgment, student misbehavior, lack 
of shared decision-making, pedagogical 
barriers, demonization, pupil’s lack of 
motivation, personality types, role conflict, 
lack of sociability, lack of received mindfulness 
intervention, lack of time to prepare lessons, 
number of students, and poor aspirations 
were among the most detrimental sources of 
burnout. Several studies also indicated that 
teacher burnout is under the influence of a 
host of individual and organizational factors 
such as student misbehavior, demonization, 
lack of shared decision-making, workload, 
pedagogical barriers (Domenech & Gomez, 
2010), self-efficacy (Evers, Brouwers, & 
Tomic, 2002; Skaalvik & Skaalvik, 2010), 
unpleasant emotions from judgments 
teachers make regarding student behaviors 
(Chang, 2009), role overload, work pressure, 
classroom environment, and self-esteem 
(Dorman, 2003), personality types and 
emotional intelligence (Unaldi, Bardakci, 
Dolas, & Arpaci, 2013), changes in teachers’ 
perceptions of classroom overload, students’ 
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c.	 Human Relation factors
d.	 Physical Environment factors
e.	 Out-of-School Related factors

3.	 What intervention program can 
be proposed for the Social Science 
teachers in the selected State 
Universities in the Philippines 
based on the results of the study?

Framework of the Study

There a numbers of factors associated 
with teacher burnout. These maybe 
categorized as job assignment factors, 
organizational factors (in a form of alienation 
including powerlessness, meaninglessness, 
normlessness, isolation and estrangement 
(Seeman, 1959, 1975 in Signe et al., 
2009), human relation factors, physical 
environment factors and out-of-school 
related factors experienced by Social Science 
teachers, which are considered possible 
reasons of teacher burnout. Burnout may 
begin with exhaustion followed by reduced 
self-efficacy and then pessimistic views and 
negativity perceptions of teachers toward an 
assigned tasks. Eventually this may lead to a 
number of serious consequences. 

Given the factors associated with the 
level of burnout, a burnout intervention 
program will be developed at the following 
levels: a) individual and b) organizational. 

Methodology 

Research Design 

This study employed descriptive 
research design using quantitative method. 
This design was used to determine the 
factors affecting Social Science teachers 
burnout in the selected State Universities 
in the Philippines. Based on the results, 
the researcher proposed a teacher burnout 
intervention program for the Social Science 
teachers. 

of the conjoined effects of powerlessness, 
meaninglessness, normlessness, isolation 
and estrangement. This research also 
focused on teachers, particularly the Social 
Science teachers as one of those who suffer 
from stress. When work stress results 
in teacher burnout, it can have serious 
consequences for the health, happiness, to 
the students, co-teachers and families they 
interact with everyday. To highlights teacher 
burnout which is sensitive to the present 
organizational milieu and to the culture of 
Filipino learners, this research made use 
of the instrument developed and validated 
by Batulan in 2003. The Teacher Burnout 
Intervention Program (TBIP) is develop 
based on the identified factors affecting 
Social Science teachers in the selected State 
Universities in the Philippines which may 
either individual or organization directed 
intervention program. 

Purposes of the Research 

This study aimed to determine the 
factors affecting Social Science teachers’ 
burnout in selected State Universities in 
the Philippines as input to the development 
of an intervention program to address 
burnout among the teacher-respondents. 
Particularly, it sought to answer the following 
questions:	

1.	 What is the level of burnout 
as experienced by the Social 
Science teachers in selected State 
Universities in the Philippines in 
terms of:
a.	 Reduced Self-Efficacy 
b.	 Exhaustion
c.	 Pessimism and Negativity 

Towards Others and Work

2.	 What are factors affecting the 
level of burnout as experienced 
by the Social Science teachers in 
selected State Universities in the 
Philippines?
a.	 Job Assignment factors
b.	 Organizational factors 
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Instruments

Two validated instrument were used 
to measure the factors affecting Social 
Science teachers’ burnout in selected State 
Universities in the Philippines. 

Participants 

Purposive sampling, otherwise called 
the deliberate sampling, was utilized in the 
selection of the respondents. An individual 
is chosen as part of the sample because of 
good evidence that he is a representative 
of the total population (Calmorin and 
Calmorin, 1995). 

The participants of the study is 
composed of fifty four full-time (54) 
Social Science teachers in selected State 
Universities in the Philippines who served 
as respondents, assuring them of the 
confidentiality of their responses, through 
a cover letter of the questionnaire to elicit 
honest answers. 

Figure 1. Factors Associated with the Level of Burnout among the Social Science Teachers

  6

                

           PSYCHOLOGICAL
Individual / Personal Level1 

          SOCIOLOGICAL   
                                               Organizational and Structural Level 

Figure 1   Factors Associated with the Level of Burnout among the Social Science Teachers 

FACTORS OF BURNOUT 

Status and 
Roles 

(Job Assignment)

System and 
Culture 

(Organizational) 
demands and expectation, 

ill defined norms, bureaucratic 

Social
Relationship

(Human Relation) 

Physical 
Environment 

Out-of-School 
Related Factors  
personal, family, health 
and social obligations 

EXHAUSTION
- has sleeping problems 
(difficulty sleeping or excessive 
 sleeping) 

- has changed eating habits  
  (missing meals, eating at    
   irregular interval)  
- has low body resistance to 
   colds & flu  
- manifests psychosomatic 
ailments like frequent  
migraine, headaches, nausea,  
dizziness, skin digestive and 
respiratory problems  

- has diminished memory recall  
- enjoys increased overtime and  
  skips holidays and vacations  
- has strained family  
  relationships   

PESSIMISM AND 
NEGATIVITY

TOWARDS OTHERS 
AND WORK 

- has lost interest in teaching  
- uses poor teaching strategies  
- gets bored easily  
- apathetic (uninvolved, 
  unaffected, unattached)  
- emotionally impulsive 
- experiences frequent moods 
  swings  
- less tolerant of classroom 
  disruptions  

REDUCED
SELF-EFFICACY 

- comes to class unprepared  
- lacks motivation to try new  
 teaching approaches 

- poorly complies to school  
activities  

- alienates or withdraws oneself  
- evaluates self poorly  
- says no to assignments 
- feels inability to influence  
others as an agent of change  

- does not follow work schedules  
(disorganized) 

- unable to meet deadlines 
- uncooperative in group work 
- emotionally insensitive  
- shows fear of responsibility  
- feels emotionally empty at the  
  end of the day  

(emotional exhaustion, loss of sense personal 
accomplishment, depersonalization) 

(role-specific alienation including powerlessness, 
meaninglessness, normlessness and estrangement) 

Social Science Teachers in 
Selected State Universities in the 

Philippines

Gender Frequency Percentage (%)

Male Female

SUC 1 (PNU) 9 4 13 24.07

SUC 2 (RTU) 6 4 10 18.52

SUC 3 (EARIST) 8 4 12 22.22

SUC 4 (PUP) 3 5 8 14.81

SUC 5 (TUP) 3 8 11 20.37

Total 29 25 54

53.70% 46.30% 100% 
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of sixty-three (63) statements that are 
often experienced in teaching profession. 
The statements are grouped into sets of 
five (5): a) job assignment factors with 
17 statements; b) organizational factors 
with 27 statements; c) human relation 
factors with 10 statements and d) physical 
environment factors with 5 statements, 
on the other hand, out-of-school related 
factors were composed of 4 statements. 
Survey about the factors affecting Social 
Science teachers were used as basis in 
the development of the proposed teacher 
burnout intervention program.

Data Collection and Analysis 

Upon the approval of the research 
proposal, permits were secured from the 
deans and heads of the selected State 
Universities to conduct the study. The actual 
survey was conducted using the validated 
questionnaire and observation to gather 
information on the factors affecting Social 
Science teachers’ burnout in selected 
State Universities in the Philippines. The 
research instruments were retrieved just 
after the completion of the Social Science 
teacher respondents. The data analysis and 
interpretation were based on the responses 
of the Social Science teacher-respondents. 
The Statistical Package for Social Sciences 
(SPSS) Program was utilized in the treatment 
of data and the following descriptive 
statistics were used: frequency counts, 
percentages, ranking, mean and Pearson r 
(r). Then, preparing the proposed Teacher 
Burnout Intervention Program (TBIP) based 
on the findings of the study. 

Results and Discussion 

Through the greater demands on 
their time and energy, many teachers feel 
the pressure to do more work with fewer 
resources, while receiving fewer rewards 
and less recognition of their efforts. 
Psychologically, they may run the risk of 
experiencing more emotional exhaustion 

First, the level of burnout among the 
Social Science teachers in selected State 
Universities in the Philippines were assessed 
using the adapted questionnaire developed 
and validated by Batulan (2003) because its 
highlights teacher burnout sensitive to the 
present organizational set up of educational 
milieu and to the culture of Filipino teachers 
as well. 

The Teacher Burnout Instrument (TBI) 
was composed of 46 items measured in 5 
point rating scale. The items pertain to three 
distinct components namely: Component 
1-Reduced Self-Efficacy which refers to the 
lowered perception or evaluation of one’s 
self has 26 items; Component 2-Exhaustion 
which refers to physical, emotional and 
mental exhaustion has 12 items; and 
Component 3-Pessimism and Negativity 
Towards Others which refers to pessimistic 
views and negative perceptions of teachers 
towards others and assigned tasks, consists 
of 8 items. The items describe specific school 
situations or conditions as experienced by 
teachers that ask how frequent (always, 
oftentimes, sometimes, seldom or never) 
a respondent experienced or have felt the 
given situations in the past year or still 
experiencing at present. 	

The Teacher Burnout Instrument 
(TBI) was correlated with the adapted 
Maslach Burnout Inventory-Human 
Services Survey (MBI-HSS) to ascertain its 
convergent validity. It was also patterned 
after the three burnout subscales namely: 
emotional exhaustion, depersonalization, 
and reduced personal accomplishment. 
Each subscale of the three distinct 
components of burnout has reliability 
coefficients ranging from 0.75 to 0.92 
which imply that the teacher burnout 
instrument has a high level of reliability 
(Batulan, 2003).

The second instrument was the survey 
questionnaire on the factors of burnout. 
This instrument explores both the personal 
and structural/organizational factors 
associated with burnout which composed 
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burnout in selected State Universities in the 
Philippines and to develop an intervention 
program to address burnout among the 
teacher-respondents. 

1.	 The level of burnout as experienced by 
the Social Science teachers  in selected 

and sociologically, a sense of alienation 
from their work lives and in the end may 
result in burnout.

It is along this premise that the main 
purpose of this study was to determine the 
factors affecting Social Science teachers’ 

Table 1	
 Level of the Social Science Teachers Burnout on Component 1-Reduced Self-Efficacy (N=54)

Items Mean Interpretation

3 I do not care about the school’s prestige. 1.72 Seldom true of me

4 I find myself preparing less for my students. 1.83 Seldom true of me

7 I blame others (superiors, colleagues, students) for my failures (low evaluations, conflicts in 
school, inability to finish studies).

1.57 Seldom true of me

8 I find myself competing with my colleagues rather than cooperating with them. 1.65 Seldom true of me

9 I do not feel motivated to explore new approaches in my teaching. 1.70 Seldom true of me

10 I feel I should not be responsible for looking for funds or on improving school standing. 2.13 Seldom true of me

12 I have felt that I am even better than my superior. 1.98 Seldom true of me

13 I have become overly critical of others lately. 1.83 Seldom true of me

16 I rigidly enforce rules without room for any considerations. 1.83 Seldom true of me

17 I do not bother to inform my colleagues whenever there are policy changes that might affect 
them.

1.72 Seldom true of me

20 I do not care if parents rally against school administrators. 1.74 Seldom true of me

21 I fear greatly parent-teacher conferences for fear of being blamed for students’ low academic 
performance.

1.43** Never true of me

22 I cannot wait to leave the school at the end of the day. 1.80 Seldom true of me

25 I hate to interact with colleagues because they often disagree with me. 1.67 Seldom true of me

26 I have been putting off work, thus I cannot meet deadlines. 1.83 Seldom true of me

27 Attending in-service seminars does not make me feel more competent. 1.85 Seldom true of me

30 I feel under qualified for my teaching assignments despite my academic preparations. 1.67 Seldom true of me

31 I find myself talking about superior’s incompetence or students’ foolishness to colleagues. 1.61 Seldom true of me

34 At the end of the working day, I feel empty as if I have done nothing worthwhile. 1.72 Seldom true of me

35 I catch myself fiddling, twitching, and drumming fingers or pacing to and fro whenever a 
supervisor / principal / dean calls for a dialogue or assigns task.

1.44 Never true of me

38 My students suffer from consequences of my anger caused by my disillusioned over my 
career.

1.44 Never true of me

39 I have been declining assignments, offered to me for fear that I might not be able to live up to 
others’ expectations.

1.56 Seldom true of me

40 I do not want to take the responsibility for the failures of my students. 1.59 Seldom true of me

42 I am not consulted in policy-making though I am duty bound to implement them.  2.17* Seldom true of me

44 I do not participate in school decisions. 1.83 Seldom true of me

45 I have “mañana” habit. 1.94 Seldom true of me

Total 45.25 AVERAGE 
BURNOUT

Legend: 4.50-5.00 Always true of me; 3.50-4.49 Oftentimes true of me; 2.50-3.49 Sometimes true of me; 1.50-2.49 
Seldom true of me; 1:00- 1.49 Never true of me 
* - item with the highest mean
 ** - item with the lowest mean
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task experience may provide a crucial 
source of information for individuals 
to judge their  self-efficacy in relation 
to a specific task. More specifically, 
positive task experience may enhance 
an individual’s self-efficacy, whereas 
negative task experience may lessen 
it (Bandura, 1997; Bandura & Locke, 
2003 in Chiou & Wan, 2007). 

It can be inferred that the Social 
Science teachers in the selected State 
Universities in the Philippines still have 
a high perception or evaluation of one’s 
self, particularly one’s competence and 
one’s ability to cope with challenging 
or threatening demands of teaching 
profession. They do not feel alienated in 
their work. In addition, they are willing 
to be involved in the policy-making so 
that their voices can be heard, shared 
their ideas for the achievement of the 
mission and vision of the selected State 
Universities. This result shows that 
since the interpretation for Reduced 
Self-Efficacy among teachers is average 
(range is from very high burn out to 
high, average and very low) this means 
that Social Science teachers may still 
feel the sense of achievement and 
satisfaction in their work and in other 
things that they do.

B.	 Exhaustion

It can be gleaned from Table 
2, that the general level of teacher 
burnout on Component 2-Exhaustion 
as experienced by the Social Science 
teachers in the selected State 
Universities is average with a grand 
mean of 26.39. A closer look at the 
table shows that out of the twelve items 
under Component 2, 1 item was rated 
Sometimes true of me and 11 items 
were rated Seldom true of me.

State Universities in the Philippines in 
terms of:

A.	 Reduced Self-Efficacy 

An examination of Table 1 reveals 
that the general level of burnout as 
experienced by Social Science teachers 
in the selected State Universities in the 
Philippines with regard to Component 
1-Reduced Self-Efficacy were found to 
be having an average level of burnout 
as indicated by a mean score of 45.25. 
The findings also show that there were 
23 items in Component 1-Reduced Self-
Efficacy that were rated Seldom true of 
me and 3 items were rated Never true 
of me. A person with reduced self-
efficacy has lower evaluation of one’s 
self, confidence to perform specific 
tasks and ability to cope with the 
challenging or threatening demands of 
teaching. Since the interpretation for 
Reduced Self-Efficacy among teachers 
is average (range is from very high 
burn out to high, average and very low) 
this means that Social Science teachers 
may still feel the sense of achievement 
and satisfaction in their work and in 
other things that they do. It is possible 
that they still have moderate feeling of 
self-efficacy.

The item with the highest mean 
(2.17, seldom true of me) is Item 42, 
I am not consulted in policy-making 
though I am duty bound to implement 
them. The score means that not being 
consulted in the policy-making is one 
contributory factor of Social Science 
teachers’ burnout in Component 
1-Reduced Self-Efficacy. 

According to Chiou & Wan (2007) 
it appears that self-efficacy appears 
highly related to task experience. 
This relation could be evaluated by 
testing individuals to see if they gain 
more confidence after successfully 
performing specific tasks (Bandura 
1997, in Chiou & Wan (2007). Thus, 
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Table 2
Level of the Social Science Teachers Burnout on Component 2-Exhaustion (N=54)

Items Mean Interpretation

2 With so many assigned roles in school, there are countless things going through my mind that 
I can hardly sleep.

 2.67* Sometimes true 
of me

6 I have difficulty going to sleep because of too much pressure from day-to-day workload. 2.15 Seldom true of me

11 I have been eating meals at irregular intervals lately. 2.41 Seldom true of me

15 I find myself continually having no time (or little time) for food breaks (i.e. coffee or tea 
breaks).

2.11 Seldom true of me

19 My recurrent colds and flu maybe brought about by too much work in school. 2.13 Seldom true of me

24 Due to over work preoccupation in school, I tend to forget personal concerns (i.e. birthdays, 
anniversaries, payment of bills) or professional appointments. 

2.26 Seldom true of me

29 I use lunch breaks to catch up with paper work in school. 2.43 Seldom true of me

33 I feel totally indispensable to school that I hardly say no to working on scheduled vacations 
and/or weekends.

2.06 Seldom true of me

37 The many committee work, class preparations and meetings I have to attend cost my health.  1.78** Seldom true of me

41 I miss out eating meals due to urgent meetings or unexpected demands. 2.20 Seldom true of me

43 After working for the whole day, I tend to oversleep. 2.17 Seldom true of me

46 Too much school responsibilities in school keep me from having quality time for my 
family.	  

2.02 Seldom true of me

Total 26.39 AVERAGE 
BURNOUT

Legend: 4.50-5.00 Always true of me; 3.50-4.49 Oftentimes true of me; 2.50-3.49 Sometimes true of me; 1.50-2.49 
Seldom true of me; 1:00-1.49 Never true of me 
* - item with the highest mean 
** - item with the lowest mean

Teachers exhibit emotional 
exhaustion when they feel they can no 
longer extend themselves to students as 
they as they once did (Evers, Brouwers, 
& Tomic, 2002; Maslach & Jackson, 
1986; Schwab & Iwaniki, 1982 in Gaitan, 
2009). Since the interpretation is only 
average within the range of high-low 
burnout, this means that the Social 
Science teachers still possess sufficient 
physical, emotional and mental stability 
needed to cope with the demands 
of teaching. They can still think of 
alternatives to resolve the challenges 
and problems in their present situation. 
They can still function despite the daily 
and necessary demands of their jobs 
and did not get easily irritated nor show 
impatience. This also mean that the 
Social Science teachers were not too 
emotionally exhausted. 

In this study, Item 2, With so 
many assigned roles in school, there are 
countless things going through my mind 
that I can hardly sleep, got the highest 
mean of 2.67, interpreted as sometimes 
true of me. This means that the many 
assigned and varied roles in school is the 
dominant manifestation of Exhaustion.

This finding was in line with the 
result of the study of Limos (2009) 
in Component 2-Exhaustion where 
her study was also found out that the 
various roles that the teachers have in 
school is the most prevalent cause of 
their exhaustion with a mean of 3.45 
interpreted as sometimes true of me. 
Similarly, the study of Ocampo (2008) 
showed that the psychological labor 
involved in emotional regulation can 
sometimes lead to burnout, especially 
in the service profession. There are time 
when the pressure to put your best face 
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towards students and other people and 
did not develop feeling of insecurity 
towards their position. They still develop 
confidence and positive attitude to cope 
with the teaching profession. 

The item with the highest mean 
(3.15, sometimes true of me) is Item 1, I 
easily flare-up when hearing students 
foul language or impolite responses. 
This means that hearing students’ 
foul language or impolite responses is 
the highest manifestation of teacher 
burnout in Component 3-Pessimism and 
Negativity towards Others and Work 
among the Social Science teachers in 
the selected State Universities in the 
Philippines. 

It was also emphasized in 
Obias’ (2005) study that even though 
employees have been constantly 
cautioned to separate personal life 
from professional, such problems are 
unconsciously manifested. This situation 
is very important in the case of teachers 
who are expected to be role models at 
all times. Students may assimilate the 

forward for students, while enduring 
other source of stress, is enough to 
enable the most dedicated educator’s 
resolve. That’s when it’s time to take a 
new look at managing the psychological 
trials of school life. 

C.	 Pessimism and Negativity Towards 
Others and Work

The level of burnout under 
Component 3-Pessimism and Negativity 
Towards Others and Work of all Social 
Science teachers in selected State 
Universities also fall under the average 
level of burnout with a grand mean of 
17.12. As indicated the Social Science 
teacher respondents perceived 7 items 
as Seldom true of me and 1 item was 
rated as Sometimes true of me. 

The result means that the Social 
Science teachers have an average level of 
burnout as to the pessimistic views and 
negative perceptions of Social Science 
teachers toward assigned tasks. Since 
their level is merely average, teachers did 
not develop negative, cynical attitudes 

Table 3
Level of the Social Science Teachers Burnout on Component 3-Pessimism and Negativity Towards Others 
and Work (N=54)

Items Mean Interpretation

1 I easily flare-up when hearing students foul language or impolite responses 3.15* Sometimes true 
of me

5 I become indifferent to my student’s inattentiveness and lack of interest in schoolwork. 2.28 Seldom true of me

14 My mood easily changes from time to time. 2.06 Seldom true of me

18 I find it difficult to control my anger whenever I am notified of an unsatisfactory performance. 1.85 Seldom true of me

23 I have been quite some time since I experienced much enthusiasm in teaching. 2.39 Seldom true of me

28 I feel helpless in the midst of unruly students. 1.59** Seldom true of me

32 Any form of classroom disruptions (i.e. announcements, urgent meetings, student tardiness, 
fire drills) is intolerable to me.

1.76 Seldom true of me

36 I cannot stand long conversations.  2.04 Seldom true of me

Total 17.12 AVERAGE 
BURNOUT

Legend: 4.50-5.00 Always true of me; 3.50-4.49 Oftentimes true of me; 2.50-3.49 Sometimes true of me;  1.50-2.49 
Seldom true of me; 1:00-1.49 Never true of me 
* - item with the highest mean 
** - item with the lowest mean



38 ASIA Pacific Higher Education Research Journal                         Volume 4      Issue No. 2

found to be having an average level, 
the findings also tends to indicate that 
burnout is already present among the 
Social Science teachers and this may 
also escalate to a more serious level of 
burnout if not given proper attention 
and preventive measures must have to 
be taken. 

2.	 Factors affecting the level of burnout 
as experienced by the Social Science 
teachers in selected State Universities 
in the Philippines (Job Assignment, 
Organizational, Human Relation, Physical 
Environment and Out-of-School Related 
factors)

Teacher burnout is frequently 
attributed to an individual’s experience, 
educational background, gender and 
some other inherent personality 
characteristics. However, there exists 
a big potential that certain working 
conditions have a significant role to 
influence the Social Science teachers 
to both the personal and structural/
organizational factors associated with 
burn out.

Table 5 shows the summary of 
the responses on the different factors 
that may affect to Social Science teacher 
burnout in the selected State Universities 
in the Philippines. 

With an overall mean (x) of 
2.99 implies that the different factors 

negative behavior of the teacher, which 
is the indirect effect of poor management 
and supervision. 

This study shows that the Social 
Science teachers in the selected State 
Universities still impose and maintain 
the discipline inside the classroom. 
They still possess the specific skills to 
successfully manage the classroom. It 
could also inferred from the findings 
that under Component 3-Pessimism and 
Negativity towards Others and Work, 
Social Science teachers with an average 
burnout, still did not develop negative, 
cynical attitudes towards students and 
other people and did not develop feeling 
of insecurity towards their position. They 
still show effectiveness and capability to 
face and perform their assigned work 
with great energy and courage with 
positive mind and optimism. 

Table 4 shows that the level of 
Social Science teacher burnout on 
the three components: Component 
1-Reduced Self-Efficacy (45.25), 
Component 2-Exhaustion (26.39) and 
Component 3-Pessimism and Negativity 
Towards Others and Work (17.12) were 
all average. 

Even the general level of burnout 
as experienced by all Social Science 
teachers in selected State Universities in 
the Philippines with regard to the three 
distinct component of burnout were 

Table 4
Summary of the General Level of Burnout as Experienced by the Social Science Teachers in Selected State 
Universities in the Philippines 

Respondents 

L E V E L OF B U R N O U T

Component 1

Reduced Self-Efficacy

Component 2

Exhaustion

Component 3

Pessimism and Negativity 
towards Others and Works 

Mean Score in 
the TBI

Interpretation Mean Score in 
the TBI

Interpretation Mean Score in 
the TBI

Interpretation

Social Science 
Teachers

45.25

Average

Level of 
Burnout

26.39

Average

Level of 
Burnout

17.12

Average

Level of 
Burnout
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Table 6 shows that the data 
signifies that all the computed r 
values were not sufficient enough to 
categorically state that the factors 
of burnout such as job assignment, 
organizational, human relation, 
physical environment and out-of-
school related factors have relation to 
Social Science teacher burnout under 
Component 1-Reduced Self-Efficacy. 
This means that no factors of burnout 
are significantly related to the level of 
Social Science teachers’ burnout on 
Component 1-Reduced Self-Efficacy. In 
other words, factors of burnout do not 
affect Social Science teachers’ burnout 
in certain aspects. 

of burnout, in general, makes the 
Social Science teacher-respondents 
Moderately Stressful (MS). Physical 
environment factors with the highest 
mean of 3.59 (VS) ranked first, human 
relation factors, with a grand mean of 
3.09 (MS) ranked second, organizational 
factors, with a grand mean of 3.00 (MS) 
ranked third, out-of-school related 
factors with a grand mean of 2.67 (MS) 
ranked fourth and job assignment 
factors with a grand mean of 2.61(MS) 
ranked fifth. This implies that the Social 
Science teachers as they acquire years 
in the teaching profession they become 
more confident to perform their job. 
They also become more confident and 
understand better their duties and 
responsibilities as teachers. 

Table 5
Summary of Responses of the Social Science Teachers on the Different Factors of Burnout (N = 54)

Different Factors of Burnout 
x

Interpretation Rank

A. Job Assignment Factors 2.61 Moderately Stressful (MS) 5

B. Organizational Factors 3.00 Moderately Stressful (MS) 3

C. Human Relation Factors 3.09 Moderately Stressful (MS) 2

D. Physical Environment Factors 3.59  Very Stressful (VS) 1

E. Out-of-School Related Factors 2.67 Moderately Stressful (MS) 4

Grand Mean 2.99 Moderately Stressful (MS)

Legend:  4.50-5.00 Extremely Stressful (ES); 3.50-4.49 Very Stressful (VS); 2.50-3.49 Moderately Stressful (MS); 	
 1.50-2.49 Fairly Stressful (FS); 1:00-1.49 Not Stressful (NS)

Table 6
Correlation of Component 1-Reduced Self-Efficacy and the Factors of Social Science Teachers Burnout

Level of Burnout Factors of Burnout r Sig. Interpretation

Component 1 

REDUCED 
SELF-EFFICACY

Job Assignment Factors   .127 .360 Not Significant

Organizational 

Factors 

 – .011 .938 Not Significant

Human Relation Factors  – .064 .646 Not Significant

Physical Environment Factors  – .190 .168 Not Significant

Out-of-School Related Factors  .130 .349 Not Significant

**Correlation is significant at the 0.01 level (2-tailed)
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Table 7 shows that the factors 
of burnout such as job assignment, 
organizational, human relation, physical 
environment and out-of-school related 
factors have significant relationship with 
the Social Science teachers’ burnout 
under Component 2-Exhaustion. In 
other words, factors of burnout affect 
Social Science teachers’ burnout in 
certain aspects. The result of this study 
is related to the study of Munsayac 
(2009) where she found out in her study 
that the relationship between level of 
burnout and job-related stressors, job 
conditions (r = –.486) is significantly 
related to burnout in terms of emotional 
exhaustion.

Table 8 shows that the 
findings reflect that job assignment, 
organizational, human relation and out-
of-school related factors have significant 
relationship with teacher burnout 
under Component 3-Pessimism and 
Negativity towards Others and Works. 

Table 7
Correlation of Component 2 Exhaustion and the Factors of Social Science Teachers Burnout

Level of Burnout Factors of Burnout r Sig. Interpretation

Component 2 

EXHAUSTION

Job Assignment Factors .589** .000 Significant

Organizational Factors .497** .000 Significant

Human Relation Factors .498** .000 Significant

Physical Environment Factors .480** .000 Significant

Out-of-School Related Factors .454** .001 Significant

 **Correlation is significant at the 0.01 level (2-tailed)

Table 8
Correlation of Component 3-Pessimism and Negativity Towards Others and Work and the Factors of Social 
Science Teachers Burnout

Level of Burnout Factors of Burnout  r Sig Interpretation

Component 3

PESSIMISM AND 
NEGATIVITY TO-
WARDS OTHERS 

AND WORK

Job Assignment Factors .491** .000 Significant

Organizational Factors .408** .002 Significant

Human Relation Factors .396** .003 Significant

Physical Environment Factors  .227 .099 Significant

Out-of-School Related Factors .362**  .007 Significant

**Correlation is significant at the 0.01 level (2-tailed)

This implies that the factors of burnout 
may affect the pessimistic views and 
negative perceptions of the Social 
Science teachers towards others and 
assigned tasks. The result of this study is 
related in the study of Munsayac (2009) 
where she found out that in relationship 
between level of burnout and job-related 
stressors, job conditions (r =–.391) 
is significantly related to burnout in 
terms of depersonalization equivalent 
to pessimism and negativity towards 
others and work, in this study. 

3.	 A Proposed Teacher Burnout 
Intervention Program for the Social 
Science Teachers in the Selected State 
Universities in the Philippines

I. Program Description

The Teacher Burnout Intervention 
Program (TBIP) is being proposed to 
address the phenomenon of burnout 
among Social science teachers both at the 
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have limited time and resources to 
provide comprehensive individual 
support for teachers especially for 
the Social Science teachers who 
are suffering or might suffer from 
varying level of burnout. It is therefore 
important to address the phenomenon 
of burnout both at the individual and at 
the institutional levels.

III. Working Assumptions of the Program

This proposed intervention 
program rests on the following 
assumptions:

1.	 Burnout, whether it is considered 
a syndrome or a phenomenon 
should be given proper attention 
because it affects the performance 
level of the individuals.

2.	 Burnout has both psychological 
(individualistic) and social 
structural (organization/
structural) roots.

3.	 While average burn out level 
appears to be tolerable, it may 
indicate a tendency for the burn out 
escalate to a more serious level and 
therefore needs to be addressed.

4.	 Intervention programs may 
either be individual directed 
or organization directed. Most 
intervention programs are 
individual directed because of the 
belief that it is not only easier to 
change people than organizations 
or systems but less costly as 
well. This intervention program 
attempts to address both.

5.	 There are a number of strategies 
and activities that may be used in 
individual directed intervention 
program. With the organization 
directed program, intervention 
may come in the form of policy and 
programs.

personal level and at the organizational/
structural levels. This Teacher Burnout 
Intervention Program (TBIP) for the 
Social Science teachers considered the 
three distinct dimensions of burnout 
namely: Component 1- Reduced Self-
Efficacy, Component 2-Exhaustion and 
Component 3-Pessimism and Negativity 
Towards Others and Work. The program 
also takes into consideration the 
findings of the study particularly the 
significant association of Job assignment 
factors, organizational factors, human 
relation factors, physical environment 
factors and out-of-school related 
factors to Component 2-Exhaustion and 
Component 3-Pessimism and Negativity 
Towards Others and Work. 

II. Program Rationale

Social Science teachers in the 
tertiary level are expected not only to 
deliver the content knowledge of their 
disciplines and areas but are likewise 
expected to develop the necessary 
values and dispositions of the students 
who can influence significant change 
in society. In this light, teachers are 
expected to meet the political, socio-
cultural demands of the disciplines. 
Students need to be “agent of change”, 
a tall order for teachers who are 
“exhausted”, “pessimistic” and “does 
not have the opportunity to participate 
in decision making”. If their social 
situation and condition will not allow 
them to become otherwise, how will the 
Social Science teacher promote critical 
mind, empowerment and personal 
and national pride - all these values 
which are critical domains of the social 
sciences. It is important therefore that 
an intervention program be developed 
which will address these burning issues 
of burn out among teachers. 

The proposed burnout 
intervention program is also necessary 
because most of the State Universities 
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2.	 develop strategies on managing 
teacher burnout at the personal 
and organizational levels

3.	 recommend appropriate programs 
and policies to address burnout 
among Social Science teachers

V. The Teacher Burnout Intervention 
Program (TBIP): Content and 
Framework	

 IV. Goal of the Program

Based on the identified factors 
affecting Social Science teachers burnout 
in the selected State Universities in 
the Philippines, this teacher burnout 
intervention program (TBIP) is hereby 
designed. Specifically, it aims to: 

1.	 reduce and minimize experiences 
of burn out among Social Science 
teachers

Figure 2.   TBIP: Individual/ Personal and Organizational Level
*Note:   The Teacher Burnout Intervention Program (TBIP) only shows the content and framework of the program. Please 

see the Appendix for details
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V. The Teacher Burnout Intervention Program (TBIP): Content and Framework
   

 
 
 
 

 
 
 
 
 
 
 
 
         

 
 
 

 

 

  

IDENTIFIED FACTORS OF BURNOUT 
Job Assignment Factors – voluminous / endless paper works, 
excessive co-curricular activities, teaching assignment which are not 
related to specialization, urgent reports, time pressure in meeting 
deadlines
Organizational Factors – administrative red tape, organizational 
politics or bureaucracy, management display favoritism, lack of respect 
to the dignity of another and poor opportunities for promotion, lack of 
funds / inadequate financial and material resources  
Human Relation Factors – uncooperative and unprofessional 
colleagues, student apathy, student’s misbehavior/disruptive behavior, 
administrative/facilitative staffs are not accommodating, misunderstood 
by co-teachers and other people in the workplace 
Physical Environment Factors – poor working conditions, oversized 
classes, inadequate school facilities, equipment and materials, poor 
maintenance of cleanliness and sanitation in the workplace 
Out-of-School Related Factors – health, family, personal and social 
obligations

ORGANIZATIONAL LEVEL 

Job Assignment Factors
- Reduction of paper works 
- Developing a clear defined job description 
   and expectations 
- Accountability through admin. meetings  
  and involvement with each other’s work 
- Effective Time Management Training 
Organizational Factors
- Discuss and resolve perceived inequalities  
  in the job through policies and programs 
- Reorganization / New Structure 
- Development of values in organizational  
  culture, 
- Feedbacking System 
Human Relation Factors
- Emphasize staff development 
- Establish and maintain open lines of  
  communications / Class Discipline  
  Workshop  
- Development of effective social support 
- Consultation with employees / teachers 
- Employee/teacher participation in decision 
  making concerning changes 
Physical Environment Factors
- Provide adequate resources and facilities 

to  support instructional practice 
- Maintain regular class size (proper 

scheduling of room assignment 
- Supervising and motoring regularly the 

repair and maintenance of school facilities  
- Campus site development 
Out-of-School Related Factors
- Health and Wellness Program
‐ Employee Assistance Program 

INDIVIDUAL LEVEL 
Job Assignment Factors
‐ Clearly defined responsibilities 
‐ Create a time management plan  
‐ Setting goals/priorities and commitment      
  plan actions and assess progress 
Organizational Factors
‐ Attitude change  
‐ Engaging in dialogue / involvement
‐ Equality of treatment in the workplace 
Human Relation Factors
‐ Cooperation with clients  
‐ Participation in decision making 
‐ Conflict resolution 
‐ Peer support 
‐ Classroom management and    
  instructional skills 
‐ Communication skill training 
Physical Environment Factors
‐ Creativity, flexibility, resourcefulness 
‐ Adaptive Skill Training / Environmental  
  Adjustment Training
Out-of-School Related Factors
‐ Active‐coping strategies‐focused on the  
  problem 
‐ Personal Counseling, Relaxation  
  Techniques  
‐ Join a small support group 

 TEACHER BURNOUT 

PROPOSED 
INTERVENTION PROGRAM 
FOR THE SOCIAL SCIENCE 

TEACHERS 

                                         Figure 2.   TBIP: Individual/ Personal and Organizational Level
*Note: The Teacher Burnout Intervention Program (TBIP) only shows the content and framework of the program .Please see the Appendix for details
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The over-all research concluded 
that the while Social Science teachers 
in the selected State Universities in the 
Philippines may have experienced burnout 
only on the average, it is important that 
burnout among teachers be addressed 
by the Institutions (SCUs) through a 
comprehensive intervention program to 
avoid further escalation of the level of 
burnout to either “high burnout” or “very 
high burnout”. It is also important to address 
burnout at an earlier stage of manifestation. 
Both personal and situational factors are 
significant in the study of burnout. Burnout 
behavior and or phenomenon be analyzed 
and understood from both the individual 
(psychological) and organizational/
structural (sociological) point of view. This 
means that burnout should not only be 
understood in terms of individual’s inability 
to cope with the pressures but also in 
terms of its organizational and structural 
roots. Similarly, proposed intervention 
program to be implemented should have 
multidimensional (both personal and 
organizational) dimensions. It means that 
the program should incorporate activities 
which will capacitate individual to effect 
change. 

It is also recommended that the state 
universities should adapt the proposed 
Teacher Burnout Intervention Program 
(TBIP) taking into considerations the 
factors affecting Social Science teachers’ 
burnout and look into suitable strategies 
or activities both for individual and for 
the organization in their institutions 
(SUC 1-SUC 5). The proposed burnout 
intervention program is also necessary 
because most of the State Universities 
have limited time and resources to provide 
comprehensive individual support for 
teachers especially for the Social Science 
teachers who are suffering or might suffer 
from varying level of burnout. Moreover, 
the researcher recommended the following: 
1) individual/personal - setting goals/
priorities and commitment, engaging in 
dialogue/involvement or participation in 
decision-making, equal treatment, conflict 

Conclusion and Recommendations 

This study aimed to determine the 
factors affecting Social Science Teachers’ 
Burnout in Selected State Universities in the 
Philippines as inputs to the development of 
an intervention program to address burnout 
among teacher-respondents. 

In summary, the Social Science 
teachers’ perception on the general level of 
burnout in the selected State Universities 
in the National Capital Region (NCR) in the 
three distinct components: Component 
1-Reduced Self-Efficacy, Component 
2-Exhaustion and Component 3-Pessimism 
and Negativity Towards Others and Work 
as measured by the Teacher Burnout 
Instrument (TBI) was found to be average. 
With an overall mean () of 2.99 implies 
that the different factors of burnout, in 
general, makes the Social Science teacher-
respondents Moderately Stressful (MS). 
The identified factors of burnout are job 
assignment, organizational, human relation, 
physical environment and out-of-school 
related factors have individual/personal 
and organizational dimension. Factor such 
as job assignment may appear to be at the 
personal level, which means that “inability to 
perform a job assignment” can be attributed 
to the individual. But it is also possible that 
assignment of job that causes burn out maybe 
attributed to poor the organization’s poor 
system of job assignment such as” teaching 
assignment not related to specialization”, 
a product of mismatch. The factors such 
as job assignment, organizational, human 
relation, physical environment and out-of-
school related factors are not significantly 
associated with the level of Social Science 
teachers’ burnout on Component 1-Reduced 
Self-Efficacy. However, job assignment, 
organizational, human relation, physical 
environment and out-of-school related 
factors are significantly associated with the 
level of Social Science teachers’ burnout on 
Component 2-Exhaustion and on Component 
3-Pessimism and Negativity Towards Others 
and Work.
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systems. However, this intervention program 
attempts to address both. 

Finally, this research also envisions to 
study burnout among the administrators, 
deans, heads and even presidents of 
the different state universities in the 
Philippines and also in other Asian 
universities. Future researchers may also 
widen the scope of similar studies by doing 
comparative studies between private and 
public universities in the Philippines.
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Appendices

Appendix A

For the purpose of interpreting the level of burnout

Scale Verbal Interpretation  Interval
5

4

3

2

1

 ALWAYS true of me 

 OFTENTIMES true of me 

 SOMETIMES true of me 

 SELDOM true of me 

 NEVER true of me

 (81-100% of the time)

 (61-80% of the time)

 (41-60% of the time)

 (21-40% of the time)

 (0-20% of the time)

Appendix B

For interpreting the factors of burnout

Scale Verbal Interpretation  Interval
5

4

3

2

1

 Extremely Stressful (ES)

 Very Stressful (VS)

 Moderately Stressful (MS)

 Fairly Stressful (FS)

 Not Stressful (NS)

 4.50 – 5.00

 3.50 – 4.49

 2.50 – 3.49 

 1.50 – 2.49

 1.00 – 1.49
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